
The International Review of Multidisciplinary Research  
Volume 1, Issue 4, April 2026, pp. 27-34 
https://doi.org/10.5281/zenodo.19452475  

   
 

   
 
© 2026 The International Review of Multidisciplinary Research. This is an open access article distributed under the terms of the Creative 
Commons Attribution 4.0 International License (CC BY 4.0), which permits unrestricted use, distribution, and reproduction in any medium, 
provided the original author and source are credited. 
 

Level of Practice on Parenting Styles and Emotional Intelligence 
Development of Tigwahanon Learners 
 

Alodia Mae E. Padrique 
Valencia Colleges Inc. 
alodiamaep@gmail.com  
  

Article Details: 
 
Received: 1 April 2026 
Revised: 3 April 2026 
Accepted: 5 April 2026 
Published: 7 April 2026 
Corresponding Email:   

alodiamaep@gmail.com 
 

Recommended Citation: 
 
Padrique, A. M. E. (2026). Level of practice on 
parenting styles and emotional intelligence 
development of Tigwahanon learners. The 
International Review of Multidisciplinary 
Research. 1 (4), 27-34. 
https://doi.org/10.5281/zenodo.19452475  
 
Index Terms:  
parenting styles, emotional intelligence, 

Tigwahanon learners, child development, socio-
emotional learning, indigenous education  

Abstract. This study examined Indigenous parenting styles and the 
development of emotional intelligence among Indigenous learners. 
Specifically, it assessed parenting styles, namely authoritative, 
authoritarian, and permissive, and evaluated emotional intelligence across 
the domains of interpersonal skills, empathetic responses, stress 
tolerance, optimism, assertiveness, problem-solving, and flexibility. 
Furthermore, the study investigated the relationship between parenting 
styles and the development of emotional intelligence among Indigenous 
learners. This study was conducted at Panuluanan Te Alubihid and 
Basbasanan To Opis, both extensions of Namnam Integrated School, 
located in Barangay Namnam, San Fernando, Bukidnon. The school 
primarily serves Indigenous Peoples (IP) learners belonging to the 
Tigwahanon tribe. A descriptive-correlational research design was 
utilized, and data were gathered through validated survey instruments 
administered to the respondents. Findings revealed that authoritative 
parenting was highly practiced, authoritarian parenting was moderately 
practiced, and permissive parenting was practiced to a lesser extent. 
Indigenous learners demonstrated a high level of emotional intelligence 
overall, with very high levels in empathetic responses and flexibility, and 
moderate levels in assertiveness. Correlation analysis showed that overall 
parenting styles were not statistically significantly related to overall 
emotional intelligence development. However, authoritative parenting 
was significantly associated with empathetic responses and problem-
solving skills. The study concludes that while authoritative parenting may 
influence certain emotional intelligence domains, parenting styles as a 
whole do not significantly determine overall emotional intelligence 
development in Indigenous learners. Emotional intelligence may also be 
shaped by broader cultural, community, and environmental factors, as 
well as social interactions and lived experiences. 

 

Introduction 
 
ducation is not just about classroom education. It also assists in developing the emotional, social, and cultural 
development of learners. Emotional intelligence (EI), or the capacity to comprehend and regulate one’s own 
emotions, express empathy, and build positive relationships, is one aspect of this development. This is because 

emotional intelligence is not accorded as much attention as academic performance. This is an issue as learners might excel 
in school, yet still have issues with attitude, behavior, or relationships. Parents contribute significantly in this regard, as 
they are the first instructors for their children. The parenting style, or how parents guide, care for, and discipline their 
children, has a significant influence on their children, including the development of emotional intelligence (Olutope et al.,  
2019). 
 
This research is located in the Indigenous Peoples School (IP School) Extensions of Namnam Integrated School, Brgy. 
Namnam, San Fernando, Bukidnon, where Panuluanan To Alubihid and Basbasanan To Opis are annexes of Namnam 
Integrated School. Its members are part of the Tigwahanon tribe, one of the seven known Indigenous Peoples (IPs) of 
Bukidnon. In this case, the emotional and social development of children is still rooted in traditional parenting practices 
(Department of Education, 2015). Yet, Indigenous learners have special challenges, including the language barrier, cultural 
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discrimination, the lack of resources, and the need to reconcile between the traditional identity and mainstream education 
(Department of Education, 2011).  
 
Other countries have conducted studies demonstrating the influence of parenting styles on Emotional Intelligence. For 
example, authoritative parenting has been associated with higher EI, whereas authoritarian and permissive parenting 
styles have been associated with lower EI (Olutope et al., 2019). Studies also indicate that caring parenting is beneficial in 
building resilience in children and young adults (Kuo et. al., 2024). Cultural parenting practices within Indigenous contexts  
are viewed as protective factors that enhance children's emotional and social abilities (Knauer et al., 2018).  
Despite these results, little is known about the impact of Indigenous parenting approaches in the Philippines, particularly 
among the Tigwahanon tribe in Sitio Alubijid and Sitio Opis, on learners' emotional intelligence. The majority of the 
available literature focuses on Western or urban settings. Meanwhile, local studies on Indigenous Filipino learners 
primarily emphasize educational challenges rather than the cultural assets that can facilitate the development of Emotional 
Intelligence. This study aims to fulfill that need by examining the levels of parenting practices among Tigwahanon families 
in Panuluanan, To Alubihid, and Basbasanan to Opis, and by examining the relationship between these practices and the 
development of emotional intelligence in learners. The results can be used to develop culturally sensitive educational 
approaches that integrate school- and home-based strategies to enhance resilience, empathy, and flexibility among 
Indigenous students. 
 
This study is grounded in three theories: the Parenting Style Theory (1966) by Baumrind, the Emotional Intelligence Theory 
(1995) by Goleman, and the Circle of Courage Model (Brendtro, Brokenleg, and Van Bockern, 1990), explaining the 
relationship between the parenting practices and the process of developing emotional intelligence in learners within 
Indigenous communities. The combination of these theories is a good basis for the study. The framework by Baumrind 
describes the impact of parenting style, the theory by Goleman focuses on the dimensions of emotional intelligence, and the 
Circle of Courage focuses on the cultural strength of Indigenous parenting. The paper integrates these viewpoints to identify  
the effect of Tigwahanon parenting practices on the emotional intelligence of learners in a distinct setting of IP Schools, 
namely Panuluanan To Alubihid and Basbasan To Opis. 
 
Figure 1 presents the study's conceptual framework, illustrating the relationship between the independent and dependent 
variables. The independent variable is the level of practice on parenting styles, which includes authoritative, authoritarian , 
and permissive parenting. These parenting styles represent the approaches parents use to guide and discipline their 
children. The dependent variable is the level of emotional intelligence development among indigenous learners, measured 
through interpersonal skills, empathetic response, stress tolerance, optimism, assertiveness, problem-solving, and 
flexibility. The framework assumes that parenting styles may influence the development of emotional intelligence in 
learners. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Schematic Diagram showing the relationship between the Independent and Dependent Variables 
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This study aimed to determine the level of practice of Indigenous parenting styles and their effects on the emotional 
intelligence of Indigenous learners in Panuluanan To Alubihid, Sitio Alubijid, and Basbasanan To Opis, Sitio Opis, Brgy. 
Namnam, San Fernando, Bukidnon. 
 
Specifically, it sought to answer the following questions:  

1. What is the level of practice on parenting styles in terms of Authoritative parenting, Authoritarian parenting, and 
Permissive parenting? 

2. What is the level of emotional intelligence development among Indigenous learners in terms of: Interpersonal 
skills, Empathetic response, Stress tolerance, Optimism, Assertiveness, Problem solving, and Flexibility?  

3. Is there a significant relationship between the level of practice on parenting styles in terms of Authoritative 
parenting, Authoritarian parenting, and Permissive parenting, and the level of emotional intelligence development 
among Indigenous learners in terms of: Interpersonal skills, Empathetic response, Stress tolerance, Optimism, 
Assertiveness, Problem solving, and Flexibility? 
 

Null Hypothesis 
 

The hypothesis will be tested at a 0.05 level of significance.  
 
Ho: There is no significant relationship between significant relationship between the level of practice on parenting 

styles in terms of Authoritative parenting, Authoritarian parenting, and Permissive parenting, and the level of 
emotional intelligence development among Indigenous learners in terms of: Interpersonal skills, Empathetic 
response, Stress tolerance, Optimism, Assertiveness, Problem solving, and Flexibility at Panuluanan To 
Alubihid and Basbasanan To Opis, Namnam IS Extension. 

 

Methodology 
 
Research Locale 
 
The study was conducted in Panuluanan To Alubihid and Basbasanan To Opis, which are extension schools of Namnam 
Integrated School located in Barangay Namnam, San Fernando, Bukidnon. These schools serve Indigenous learners 
belonging to the Tigwahanon tribe. Both communities are classified as geographically isolated and disadvantaged areas 
(GIDA). The schools provide education from kindergarten to Grade 6 and primarily serve Indigenous learners whose 
upbringing is strongly influenced by traditional cultural practices and community values. 
 
Respondents of the Study 
 
The study respondents included intermediate-level learners (Grades 4, 5, and 6) from the two extension schools and their 
parents. A total of 112 learner–parent pairs participated in the study. Among these, 28 learners were from Panuluanan To 
Alubihid and 84 from Basbasanan To Opis. 
 
Sampling Procedure 
 
Complete enumeration was used as the sampling technique. All learners in Grades 4, 5, and 6 from both extension schools, 
along with their parents, were included in the study. This approach was chosen because the number of eligible respondents 
was manageable, enabling the study to include all relevant participants.  
 
Research Instrument 
 
Two adapted instruments were used in this study. The Parenting Styles and Dimensions Questionnaire (PSDQ) was used to 
measure parenting styles, specifically authoritative, authoritarian, and permissive parenting. The Emotional Intelligence 
Scale, adapted from the Bar-On and Goleman models, was used to measure emotional intelligence in terms of interpersonal 
skills, empathetic response, stress tolerance, optimism, assertiveness, problem solving, and flexibility.  
 
Data Gathering Procedure 
 
Prior to data collection, the researcher secured approval from the Schools Division Office of Bukidnon and the school 
administration of Namnam Integrated School. Permission was also obtained from the National Commission on Indigenous 
Peoples (NCIP) following the Free, Prior, and Informed Consent (FPIC) process in accordance with the Indigenous Peoples 
Rights Act of 1997 (RA 8371). After obtaining the necessary approvals, questionnaires were administered to the selected 
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learners and their parents. Clear instructions were provided to ensure accurate responses while maintaining confidentiality 
and cultural sensitivity throughout the data collection process.  
 
Scoring Procedure 
 
A. Level of Practiced Parenting Styles 
 
The data obtained from the two instruments should be rated using standardized processes, with appropriate adjustments 
for the research environment. In the case of the Parenting Styles and Dimensions Questionnaire (PSDQ), parents' responses 
will be rated on a 5-point Likert scale, with 1 (Never) as the lowest and 5 (Always) as the highest.  
 

Scale Range Descriptive Rating Qualifying Statement 
5 4.20 – 5.00 Always Very Highly Practiced 
4 3.40 – 4.19 Often Highly Practiced 
3 2.60 – 3.39 Sometimes Moderately Practiced 
2 1.80 – 2.59 Rarely Less Practiced 
1 1.00 – 1.79 Never Not Practiced at all 

 
B. Emotional Intelligence Development of Tigwahanon Learners 
 
The Emotional Intelligence Scale is also scored on a five-point Likert scale: 1 (Strongly Disagree), 2 (Disagree), 3 (Neutral), 
4 (Agree), and 5 (Strongly Agree). Scores were categorized by the seven domains of emotional intelligence, and the domain-
specific and general average scores were obtained. 
 

Scale Range Descriptive Rating Qualifying Statement 
5 4.20 – 5.00 Strongly Agree Very High Level 
4 3.40 – 4.19 Agree High Level 
3 2.60 – 3.39 Neutral Moderate Level 
2 1.80 – 2.59 Disagree Low Level 
1 1.00 – 1.79 Strongly Disagree Very Low Level 

 
Statistical Treatment of Data 
 
Descriptive and inferential statistics were used to analyze the data. The mean and standard deviation were used to 
determine the levels of parenting styles and emotional intelligence. The Pearson Product–Moment Correlation Coefficient 
(Pearson r) was used to assess the relationship between parenting styles and the development of emotional intelligence 
among Indigenous learners. 
 
Delimitation of the Study 
 
This research focuses only on the level of practice of Indigenous parenting styles and their impact on the development of 
emotional intelligence among Indigenous learners in Panuluanan To Alubihid and Basbasan To Opis, which are school 
extensions of Namnam Integrated School, in Sitios Alubid and Opis, Brgy. Namnam, San Fernando, Bukidnon.  
Three types of parenting styles, including authoritative, authoritarian, and permissive, are the only ones the study measures  
with the help of the Parenting Styles and Dimensions Questionnaire (PSDQ). Emotional intelligence is assessed across seven 
dimensions: interpersonal abilities, empathetic reactions, coping with stress, optimism, aggression, problem-solving, and 
flexibility. 
 
The study's respondents are limited to Indigenous learners at the intermediate level (Grades 4, 5, and 6) and their parents. 
Other grades and even Indigenous schools and communities not in Panuluanan, To Alubihid, and Basbasanan, To Opis are 
excluded. Moreover, only the relationship between parenting styles and emotional intelligence is considered in the study. 
This study does not discuss other potential reasons, such as family income, peer influence, cultural differences, or teacher-
student relationships. 

 

Results and Discussion 
The analysis and interpretation of the data collected in the study are provided. It presents the level of Indigenous Parentin g 
Styles and Emotional Intelligence Development of Indigenous learners. Means, standard deviations, and Pearson 
correlation coefficients are used to report results and determine the significance of relationships between variables.  
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Level of Practice on Parenting Styles  
 
Table 1 shows the levels of practice for parenting styles, including authoritative, authoritarian, and permissive. It presents 
the mean scores, standard deviations, and qualitative descriptions of the indicators that assess parents’ responsiveness, 
communication, emotional support, discipline, and guidance toward their children. These indicators reflect the different 
parenting approaches parents use to raise and guide their children within the family environment. The results provide an 
overview of how frequently these parenting behaviors are practiced and of their potential influence on learners' emotional 
and social development. 
 

Parenting Style Mean SD QD 
Authoritative Parenting 4.41 0.231 Very Highly Practiced 
Authoritarian Parenting 2.61 0.267 Moderately Practiced 
Permissive Parenting 2.28 0.255 Less Practiced 

 
Table 1. Level of Practice on Parenting Styles 

 
Table 1 shows that authoritative parenting was very highly practiced, with an overall mean of 4.41 (SD = 0.231). The 
highest-rated indicator was encouraging children to talk about their problems (M = 4.52), indicating that parents promote 
open communication and emotional expression within the family. The lowest indicator was respecting children’s opinions 
and encouraging them to express their views (M = 4.31), although it remained very highly practiced. These results suggest 
that Tigwahanon parents frequently demonstrate warmth, responsiveness, and supportive guidance toward their children. 
The findings support Baumrind’s Parenting Style Theory (1966), which emphasizes that authoritative parenting promotes 
emotional competence and positive social behavior among children.  However, Authoritarian parenting was less practiced, 
with an overall mean of 2.61 (SD = 0.267). The highest indicator was the use of physical punishment as a disciplinary 
method (M = 2.70), interpreted as moderately practiced, while the lowest indicator was the punishment of children by 
isolating them without explanation (M = 2.47), interpreted as less practiced. These findings indicate that Tigwahanon 
parents generally avoid harsh or punitive disciplinary approaches and instead prefer supportive and communicative 
parenting practices. Previous studies have also found that excessive authoritarian parenting may hinder children’s 
emotional expression and development (Trejo & Jannah, 2022) Consequently, permissive parenting was also less practiced, 
with an overall mean of 2.28 (SD = 0.255). The highest indicator was spoiling the child (M = 2.38), while the lowest indicato r 
was stating punishments without actually enforcing them (M = 2.20), both of which were interpreted as less practiced. 
These results suggest that Tigwahanon parents are not overly lenient or indulgent. Instead, they maintain appropriate 
guidance and discipline while still providing warmth and support. This finding aligns with Baumrind’s Parenting Style 
Theory (1966), which suggests that permissive parenting may negatively affect children’s self-regulation and emotional 
development. Overall, the results indicate that Tigwahanon parents predominantly practice authoritative parenting, 
characterized by warmth, responsiveness, and structured guidance, whereas authoritarian and permissive parenting styles 
are less common. 
 
Level of Emotional Intelligence Development  
 
Table 2 presents the level of emotional intelligence development among Indigenous learners across seven dimensions: 
interpersonal skills, empathetic response, stress tolerance, optimism, assertiveness, problem -solving, and flexibility. 
 

Emotional Intelligence Dimension Mean SD Interpretation 
Interpersonal Skills 4.12 0.328 High Level 

Empathetic Response 4.30 0.336 Very High Level 

Stress Tolerance 3.45 0.403 High Level 
Optimism 4.19 0.304 High Level 
Assertiveness 3.08 0.311 Moderate Level 
Problem-Solving 4.15 0.320 High Level 
Flexibility 4.35 0.323 Very High Level 

Scale Range Descriptive Rating Qualifying Statement 

5 4.20 – 5.00 Always Very Highly Practiced 

4 3.40 – 4.19 Often Highly Practiced 

3 2.60 – 3.39 Sometimes Moderately Practiced 

2 1.80 – 2.59 Rarely Less Practiced 

1 1.00 – 1.79 Never Not Practiced at all 
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Scale Range Descriptive Rating Qualifying Statement 

5 4.20 – 5.00 Strongly Agree Very High Level 
4 3.40 – 4.19 Agree High Level 
3 2.60 – 3.39 Neutral Moderate Level 
2 1.80 – 2.59 Disagree Low Level 
1 1.00 – 1.79 Strongly Disagree Very Low Level 

 
Table 2. Level of Emotional Intelligence Development 

 

The results show that Indigenous learners demonstrated high to very high levels of emotional intelligence in most domains. 
Flexibility obtained the highest overall mean (M = 4.35, SD = 0.323), which is interpreted as a Very High Level, indicating 
that learners are highly adaptable to change and open to new experiences. Empathetic response also recorded a very high 
level (M = 4.30, SD = 0.336), suggesting that learners demonstrate strong concern for others and maintain positive 
interpersonal relationships. These findings reflect the influence of cultural values that emphasize cooperation, 
belongingness, and collective responsibility in Indigenous communities. Interpersonal skills (M = 4.12, SD = 0.328), 
optimism (M = 4.19, SD = 0.304), and problem-solving (M = 4.15, SD = 0.320) were rated high, indicating that learners 
generally demonstrate positive social interaction, resilience in facing challenges, and the ability to analyze situations and  
make decisions. Stress tolerance also obtained a high level (M = 3.45, SD = 0.403), suggesting that learners are capable of 
managing emotional pressures and maintaining composure in stressful situations.  
 
However, assertiveness (M = 3.08, SD = 0.311) was interpreted as moderate, indicating that learners may still need further 
development in confidently expressing their thoughts and defending their opinions in social interactions. Overall, these 
findings indicate that Indigenous learners possess strong emotional and social competencies that support positive 
interactions and resilience. The results align with Goleman’s Emotional Intelligence Theory (1995), which emphasizes the 
importance of emotional awareness, empathy, and self-regulation in developing positive social behaviors. Moreover, the 
findings support the Circle of Courage Model (Brendtro et al., 1990), which highlights belonging, mastery, independence, 
and generosity as important factors in the positive development of Indigenous youth. 
 
Correlation Analysis 
 
Pearson Product–Moment Correlation was used to examine the relationship between parenting styles and the development 
of emotional intelligence among Indigenous learners. The analysis assessed whether authoritative, authoritarian, and 
permissive parenting styles were significantly associated with the different domains of emotional intelligence.  
 

Independent Variable Dependent Variable r P-value Interpretation 
     
Practiced Parenting Style Emotional Intelligence Development 0.143 .132 No Significant 

(correlation is significant if the level of significance(p) (sig 2 tailed) is less than 0.05) 
 

Table 3. Overall Correlation Analysis between the level of practiced parenting styles and the level of Emotional Intelligence Development 

 
The results revealed that authoritative parenting was significantly positively associated with empathetic response (r = 
0.312, p < .001), indicating that higher levels of supportive and responsive parenting were associated with stronger 
empathy among learners. However, authoritative parenting also showed a weak but significant negative relationship with 
problem-solving (r = -0.203, p = .032). The other emotional intelligence domains, including interpersonal skills, stress 
tolerance, optimism, assertiveness, and flexibility, did not show significant relationships with authoritative parenting. 
Similarly, authoritarian parenting demonstrated weak relationships with most emotional intelligence domains, with 
significant but very weak associations observed only for empathetic response and problem-solving. The remaining domains 
showed no statistically significant relationships. For permissive parenting, the results indicated no significant relationship 
with any of the emotional intelligence domains. This suggests that permissive parenting practices were not significantly 
associated with learners' emotional competencies in this study. 
 
Overall, the correlation analysis showed that parenting styles were not significantly related to the overall development of 
emotional intelligence in Indigenous learners (r = 0.143, p = .132). Therefore, the null hypothesis that there is no significant 
relationship between parenting styles and the development of emotional intelligence was accepted.  
 
These findings suggest that although parenting practices may influence certain emotional competencies, the development 
of emotional intelligence among Indigenous learners may also be shaped by broader contextual factors, including cultural 
values, community interactions, and school experiences. 
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Conclusion and Recommendations 
 
Based on the study's findings, the following conclusions were drawn. Indigenous parents predominantly practiced 
authoritative parenting, characterized by warmth, responsiveness, and structured guidance. This suggests that Indigenous 
parenting practices emphasize emotional support and constructive discipline rather than harsh or overly permissive 
approaches. Indigenous learners generally demonstrated a high level of emotional intelligence across most domains, 
particularly in empathetic response and flexibility. However, assertiveness was found to be only moderate, indicating that 
while learners are emotionally aware and adaptable, their confidence in expressing themselves may still need further 
development.  
 
Although certain domain-level relationships were observed between authoritative parenting and specific aspects of 
emotional intelligence, the overall relationship between parenting styles and emotional intelligence development was not 
statistically significant. This implies that parenting styles alone may not fully determine the emotional intelligence of 
Indigenous learners. The development of emotional intelligence may also be influenced by other factors, such as the school 
environment, peer interactions, cultural practices, and community support. 
 
 Future researchers are encouraged to explore additional variables that may contribute to the development of emotional 
intelligence and to conduct studies involving larger, more diverse populations of Indigenous learners to gain a deeper 
understanding of the factors influencing their emotional and social development.  
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secured in password-protected files accessible only to the researcher. No identifiable information was used in the study. 
Cultural sensitivity was also observed to ensure that the research instruments and procedures respected the values, 
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