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small schools with heavier ancillary workloads. The study concludes
that ancillary services significantly affect academic performance,
particularly in small schools, and that equitable workload policies are
necessary to prioritize instruction.

Introduction

Education plays a vital role in shaping learners' intellectual, social, and emotional development. The success of educational
institutions largely depends on the effective performance and commitment of teachers, who are the cornerstone of
academic excellence. Their primary responsibility is to deliver quality instruction and facilitate learning that promotes
academic success and holistic development. However, teachers' roles extend beyond classroom teaching; they are also
expected to contribute to the school's overall functioning through various support roles.

In addition to their instructional duties, teachers are often assigned ancillary responsibilities, such as coordinating school
programs, preparing reports, handling administrative work, supervising co-curricular activities, and participating in school
committees. These non-teaching responsibilities are essential for maintaining school operations and implementing
educational programs effectively. Nevertheless, these tasks may reduce the time and energy teachers can devote to lesson
preparation, classroom management, and direct instruction, thereby affecting learners’ academic performance.

In the Philippine educational context, particularly in public schools, the Department of Education recognizes the importance
of ancillary services in ensuring the smooth implementation of school programs. However, it also acknowledges the
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additional burden these duties impose on teachers. The distribution of ancillary services varies by school size—small,
medium, and large—leading to differences in teachers’ workloads and time management. These variations may influence
the quality of instruction and the overall learning environment.

In smaller schools, teachers often take on multiple ancillary roles due to limited staff, resulting in heavier workloads and
potential role overload. Medium-sized schools may have more staff, yet teachers may still experience overlapping
responsibilities. In large schools, even with more teachers, the complexity and volume of administrative and organizational
tasks may still require significant time and attention. These conditions suggest that school size plays a crucial role in
determining how ancillary services are assigned and managed.

Learners’ academic performance, commonly measured by grades and learning outcomes, is an important indicator of
educational quality and teacher effectiveness. When teachers spend substantial time on non-teaching tasks, their focus on
instructional planning and delivery may decrease, potentially leading to lower academic achievement among students. On
the other hand, when ancillary services are well-organized and equitably distributed, they can enhance school operations,
support student engagement, and indirectly contribute to improved academic performance.

Several studies have shown that teachers’ workload, job satisfaction, and teaching effectiveness are closely linked to student
achievement. Excessive ancillary duties can lead to stress, fatigue, and burnout, which can negatively affect classroom
performance. Conversely, balanced workloads and supportive school management can strengthen teacher morale and
improve instructional quality. These findings highlight the importance of examining how ancillary services interact with
teaching responsibilities, particularly across schools of different sizes.

Methodology
Research Design

This study employed a descriptive survey design because it involved measurement, classification, analysis, comparison, and
interpretation. Additionally, this study involved collecting information by interviewing a sample of individuals and
administering questionnaires.

Research Locale

The study was conducted in the Fourth Congressional District of Quezon Province. The district comprises municipalities in
the Tayabas Isthmus and Alabat Island, including Alabat, Atimonan, Calauag, Guinayangan, Gumaca, Lopez, Perez, Plaridel,
Quezon, and Tagkawayan. The study covered 28 schools within small, medium, and large schools. However, only three
elementary schools in each municipality were selected.

Research Population and Sample

Three schools in each school district from the Fourth Congressional District of the Division of Quezon were identified. For
each district, schools were selected by identifying one large, one medium-sized, and one small school. All teachers at the
chosen schools were the respondents of this study.

Research Instrument

The principal instrument used to gather essential information for the study was a questionnaire. The questionnaire was
first assessed by the research adviser and then validated by the district supervisor, principal, department, and master
teachers to ensure it was appropriate and reliable. The questionnaire is a checklist-style questionnaire in which each
respondent answered all items to the best of their knowledge, based on the current situation.

Data Gathering Procedures

Prior to administering the questionnaires, the researcher obtained approval from the school’s division superintendent and
district supervisors to conduct the study. Likewise, a letter requesting the respondents' cooperation was sent. The
researcher created a Google link and posted the school page and the group of respondents.

Instructions are clear on how to complete the questionnaire. Enough time was given to the respondents to enable them to
concentrate on each item. After administering the instruments, the data were entered into the computer. The study's results
served as the basis for policy interventions for elementary teachers.
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Statistical Treatment of Data

The statistical treatment for this study involved applying analytic techniques to analyze the data collected through the
research instrument. Each section of the instrument underwent statistical analyses tailored to address the study's research
objectives and questions.

For Statement of Problem 1, frequency and percentage were used. These statistical tools were appropriate for describing
the distribution and proportions of respondents across each category of ancillary services teachers provided. For Statement
of Problem 2, the weighted mean and standard deviation were used. The weighted mean measured the central tendency,
or average, of learners' academic performance, while the standard deviation measured the variability, or consistency, of
their academic performance. For Statement of Problem 3, the weighted mean, standard deviation, and one-way analysis of
variance (ANOVA) were applied. These statistical tools assessed whether there were significant differences in learners’
performance across schools of different sizes (small, medium, and large) based on the ancillary services provided by
teachers. To classify the level of impact, the following ranges were used: 4.20-5.00 (very high impact), 3.40-4.19 (high
impact), 2.60-3.39 (moderate impact), 1.80-2.59 (low impact), and 1.00-1.79 (no impact).

Ethical Consideration

The researcher strictly observed ethical standards in conducting the study. Permission and informed consent were
obtained from the relevant authorities and participants prior to data collection. Participation was voluntary, and
respondents were assured of confidentiality, privacy, and anonymity. Moreover, all data gathered was used solely for
academic purposes and stored securely. Honesty and integrity were maintained in the reporting and interpretation of the
results, ensuring that no information was falsified or misrepresented. Also, proper acknowledgment of sources was
observed to avoid plagiarism. Finally, the study ensured that no participant was harmed and that the findings would
contribute positively to improving the distribution of teachers’ ancillary services and enhancing learners’ academic
performance.

Results and Discussion
Status of Ancillary Services

This section discusses the status of teachers’ ancillary services, including the identified ancillary services, the number of
hours rendered, and the number of years assigned. For the distribution of ancillary services assigned to the teacher-
respondents, the data reflect a uniform distribution across all identified ancillary roles:
1. Administrative and Operations Support - roles include ICT Coordinator, LIS/EBEIS Coordinator, SBM
Coordinator, Property Custodian, Records In-charge, and Research Coordinator.
2. Student and Community Services - roles include Gulayan sa Paaralan Coordinator, SDRRM (Disaster Risk
Reduction) Coordinator, WINS (Wash in Schools) Coordinator, SWM (Solid Waste Management) Coordinator,
PESS (Physical Education and School Sports) Coordinator, and Health Coordinator.
3. Subject Area Coordinatorship - the list encompasses coordinators for all major learning areas: Reading,
English, Science, ESP (Edukasyon sa Pagpapakatao), MAPEH, Math, Filipino, Araling Panlipunan (AP), and
MTB-MLE.

m YES

= NO

Figure 6. Percentage of Teachers Assigned to Ancillary Services
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Each of the 22 listed specific ancillary services—along with an "Others" category—had a frequency of 537 respondents,
representing 5.59% per category. This uniform frequency suggests a standardized assignment of these duties within the
sample group or that the study design selected an equal number of coordinators for each designation. The frequency and
percentage of teachers assigned to each of the 22 ancillary services in the school, with 30 teachers (5.59%) assigned to each
service. Since teachers may hold more than one coordinator, the total percentage exceeds 100%. This indicates that several
teachers perform multiple ancillary functions in addition to their teaching responsibilities.

The extensive breadth of non-teaching duties is currently shouldered by public school teachers. The list of ancillaries
confirms the "jack-of-all-trades" phenomenon discussed by Uniforme and Obenza (2025), where teachers are not only
instructional leaders (as subject coordinators) but also operational managers (as property custodians or LIS coordinators).
The presence of distinct roles such as SDRRM and Gulayan sa Paaralan validates the observation that teachers absorb
functions that, in larger organizations, would typically belong to specialized administrative or maintenance departments.

As illustrated in Figure 7, 100 % of the teachers indicated that they are assigned to at least one ancillary service, while none
(0 %) reported having no ancillary duties. This clearly shows that all teachers have additional responsibilities beyond their
teaching load (see Figure 7). The result implies that ancillary tasks are universally delegated among teachers regardless of
their teaching assignment or school size, indicating that performing ancillary services has become a standard practice and
an integral part of teachers’ roles in schools.

Research on Filipino teachers confirms that ancillary duties, such as administrative work, student supervision, and event
coordination, are prevalent and often extend beyond classroom instruction, thereby affecting workload and instructional
time (Algar et al,, 2025). Similarly, studies on teachers’ ancillary functions show that public school teachers consistently
take on multiple roles beyond their primary teaching duties, with implications for their professional responsibilities and
self-efficacy (Pastoril & Oco, 2025).

Number of ancillary services  f %

1to3 322 59.96%
4to5 185 34.45%
6to 10 20 3.74%
More than 10 10 1.86%
Total 537 100%

Table 1. Number of Ancillary Services Assigned to Teachers

Table 1 shows that the majority of teachers (59.96%) reported handling 1 to 3 ancillary services, followed by 34.45% who
were assigned 4 to 5. Only a small proportion of teachers (3.74%) managed 6 to 10 ancillary roles, while 1.86% handled
more than 10 ancillary functions. These results indicate that most teachers in the schools are assigned to a manageable
number of ancillary tasks, typically between one and three. However, a notable portion (about one-third) still carries four
to five responsibilities, suggesting that some teachers experience moderate to heavy workload levels beyond their teaching
duties. The small percentage of teachers with six or more assignments signifies that workload imbalance exists in some
schools, possibly due to limited personnel or overlapping responsibilities. This finding supports the view of Bautista,
Bernardo, and Ocampo (2020), who highlighted that teachers often juggle multiple non-teaching tasks, which can affect
their instructional quality and work-life balance. Overall, the data imply that while ancillary assignments are generally
distributed across teachers, administrators should still ensure equitable task distribution to avoid overloading certain staff
members.

Number of hours rendered ancillary service f %
1 110 20.48%
2 207 38.55%
3 190 35.38%
More than 3 30 5.59%
Total 537 100%

Table 2. Number of Hours Rendered in Ancillary Services
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Table 2 shows the distribution of teachers by the number of hours they provide for ancillary services. Out of the 537
respondents, the highest proportion (207 or 38.55 %) reported rendering 2 hours of ancillary service. This suggests that a
significant number of teachers devote a moderate amount of time to additional school-related tasks aside from their
teaching duties. Meanwhile, 190 teachers (35.38%) spend 3 hours on ancillary services, indicating that over one-third of
respondents are significantly involved in non-teaching responsibilities. On the other hand, 110 teachers (20.48 %) spend
only 1 hour, implying a smaller group with minimal ancillary involvement. Lastly, 30 teachers (5.59%) spend more than 3
hours on such activities, indicating that only a few are heavily engaged. Overall, the data revealed that most teachers provide
2-3 hours of ancillary service.

These findings align with prior research indicating that teachers frequently handle multiple non-teaching duties, such as
administrative paperwork, student supervision, and coordination of school programs, which extend beyond their
instructional hours (Villamayor et al.,, 2025). Such additional tasks can consume a substantial portion of teachers’ time,
potentially affecting their instructional preparation, classroom performance, and overall workload balance (Department of
Education, IDinsight, & Policy Brief Team, 2025). Furthermore, studies have shown that increased engagement in ancillary
duties is associated with work-related stress and reduced teaching effectiveness, particularly when teachers must manage
both instructional and non-instructional responsibilities simultaneously (Gudelos and Mabitad, 2025). These findings
underscore the significant role ancillary services play in teachers’ professional workload and the importance of managing
these responsibilities to maintain instructional quality.

Number of Years Assigned Ancillary Services  f %
1 22 4.09%
2 53  9.87%
3 175 32.59%
More than 3 287 53.45%
Total 537  100%

Table 3. Number of Years Assigned in Ancillary Services

Table 3 presents the distribution of teachers according to the number of years they have been assigned to ancillary services.
Among the 537 respondents, the majority (287, or 53.45%) have been assigned to ancillary duties for more than 3 years,
suggesting that more than half of the teachers have extensive experience handling additional responsibilities beyond their
primary teaching functions. Meanwhile, 175 teachers (32.59%) have been assigned to three-year roles, indicating that a
considerable proportion of teachers have maintained ancillary roles for a sustained period. On the other hand, 53 teachers
(9.87 %) have served for two years, and only 22 teachers (4.09 %) have been assigned to one-year assignments, indicating
a relatively small group of relatively new participants in ancillary service assignments. Overall, the data imply that most
teachers have long-term involvement in ancillary services. This reflects the common practice of repeatedly assigning the
same teachers to non-instructional tasks over the years, which can enhance their familiarity and efficiency in these roles
but may also increase workload and occupational fatigue.

These findings are consistent with previous studies showing that teachers are often assigned to ancillary and administrative
functions because of their experience and perceived competence (Villamayor et al,, 2025). Long-term assignment to such
duties has been found to strengthen task proficiency; however, it also increases the risk of work overload and burnout,
particularly when combined with full teaching loads (Pastoril & Oco, 2025; Department of Education, IDinsight, & Policy
Brief Team, 2025). Similarly, research on teacher workload indicates that prolonged exposure to non-teaching
responsibilities reduces time for instructional preparation and may negatively affect teaching performance and well-being
(Torres et al,, 2023). Thus, the sustained involvement of teachers in ancillary services, as shown in the present data,
supports existing literature emphasizing the need for equitable task distribution and workload management in schools.

Academic Performance of Learners under Teachers with Ancillary Services

This section discusses the academic performance of learners under teachers with ancillary services.

Small schools Medium school Large schools
Averag
Name of Average . Name of Average . N Name of e of .
No. of Descriptor o of Descriptor o Descriptor
schools schools schools learner
learners . learners s
1 Pambilan 88 Very 1 RT Camacho 88 Very 1 Alabat 90 Outstanding
ES (8) satisfactory (17) satisfactory CES (45)
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2 San 86 Very 2 Rizal ES (12) 90 Outstanding 2 Atimonan 92 Outstanding
Andres satisfactory CES (50)
Bundok
ES (3)
3 Anahawa 88 Very 3 Municipal 90 Outstanding 3 Calauag 94 Outstanding
nES (8) satisfactory Sector ES (13) East CES
(34)
4 Mabini ES 89 Very 4  Gregorio 90 Outstanding 4  Guinayang 93 Outstanding
(5) satisfactory Mendoza ES an ES (40)
(13)
5 Rosario 90 Outstanding 5 Progreso ES 89 Very 5 Gumaca 94 Outstanding
ES (7) (12) satisfactory West CES
(40)
6 Talolong 88 Very 6  Don Mateo 90 Outstanding 6 Lopez 94 Outstanding
ES (8) satisfactory Lopez ES (12) West ES
Bldg. 1
(40)
7 Mainit 90 Outstanding 7  Perez WestES 88 Very 7 NONE NONE NONE
Norte ES (25) satisfactory
(8)
8 Tanauan 90 Outstanding 8  Plaridel CES 90 Outstanding 8 NONE NONE NONE
ES (8) (25)
9 Cometa 90 Outstanding 9  GumubatES 89 Very 9  QuezonES 90 Outstanding
6) (10) satisfactory (30)
10 Payapa ES 89 Very 1 Magsaysay ES 90 Outstanding 1  Tagkaway 92 Outstanding
8) satisfactory 0 (14 0 anCES
(45)
General average 88.80 'Very General Average 89.40 .Very General 92.38 Outstandin
satisfactory satisfactory Average g

Table 4. Academic Performance of Learners under Teachers with Ancillary Services

Table 4 presents the average grades and performance descriptions of learners from small, medium, and large schools. Small
schools have an average grade range of 86 to 93, with most rated “very satisfactory” and a few rated “outstanding.” Their
general average of 88.80 corresponds to a “very satisfactory” level, indicating that learners in small schools generally
perform well and maintain consistent academic achievement. Medium schools have an average grade range of 88 to 90,
with most rated as “very satisfactory” and several achieving “outstanding.” Their overall average of 89.40 also falls within
the “very satisfactory” range, suggesting a stable learning environment conducive to academic success. Meanwhile, large
schools show an average grade range from 90 to 94, all rated as “outstanding,” with a general average of 92.38. Learners
from large schools consistently achieve higher academic results than those from smaller schools.

These findings show a progressive increase in average grades with school size, suggesting that school size and available
institutional resources may positively influence learners’ academic performance. Recent studies indicate thatlarger schools
tend to have better access to instructional resources, support personnel, and structured systems that enhance learner
outcomes (Department of Education, IDinsight, & Policy Brief Team, 2025; Villamayor et al, 2025). Furthermore,
institutional capacity in large schools may reduce the burden of ancillary services on teachers by distributing tasks more
efficiently, allowing teachers to sustain “outstanding” instructional quality despite additional responsibilities (Pastoril &
Oco, 2025).

In contrast, teachers in small schools are often required to perform multiple ancillary roles simultaneously, functioning as
“jack-of-all-trades” (e.g., property custodian, canteen manager, and guidance counselor), which may divide their attention
between teaching and non-teaching functions. This situation is supported by recent workload studies showing that
excessive ancillary duties reduce instructional focus and contribute to role strain and fatigue, especially in schools with
limited manpower (Department of Education, IDinsight, & Policy Brief Team, 2025; Torres et al,, 2023).

Based on these results, school size appears to be a significant predictor of learners’ academic performance among teachers
with ancillary services, with larger school environments fostering higher academic achievement. Contrary to the
assumption that extra duties always weaken teaching effectiveness, recent findings by Salise et al. (2021) and the Bohol
Schools Division Office (2023) revealed a positive relationship between ancillary functions and work performance. These
studies suggest that teachers entrusted with ancillary roles often demonstrate higher self-efficacy, leadership capacity, and
organizational skills, which translate into improved classroom management and instructional delivery. Thus, the effect of
ancillary services on academic performance is influenced not only by workload but also by school context and support
systems.
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Impact of Ancillary Services on the Performance of Learners

This section discusses the impact of ancillary services on learners’ performance.

No. Statements M Verbal interpretation

1. Ancillary tasks reduce the time I can focus on teaching 3.10 Low impact
and preparation.

2. My ancillary duties affect my classroom management 2.89 No impact
and student engagement.

3. Students’ academic performance declines when teachers 2.75 Low impact
are overloaded with tasks.

4. Learners’ academic progress improves when teachers 4.80 High impact
are given fewer non-teaching duties

5. Ancillary services offer opportunities to enhance school 3.23 Moderate impact
programs and improve learning outcomes.

6. My ancillary role helps strengthen students' holistic 2.87 Moderate impact
development.

7. Excessive ancillary work contributes to teacher burnout, 2.77 Moderate impact
which in turn affects teaching quality.

8. The balance between teaching and ancillary duties 5.00 Very high impact
affects student learning performance.

9. Ancillary roles improve coordination among teachers, 3.15 Moderate impact
indirectly benefiting learners.

10. Overall, ancillary services have a significant impact on 3.39 Moderate impact
learners’ academic achievement.

Overall weighted mean 3.40 High impact

Table 5. Impact on Learners’ Academic Performance in Small Schools

Table 7 presents teachers’ perceptions of the impact of ancillary services on learners’ academic performance in small
schools. The overall weighted mean of 3.40, interpreted as “high impact", suggests that teachers in small schools strongly
agree that ancillary duties influence their teaching performance and learners’ outcomes. The highest-rated statement (M =
5.00) indicates that teachers strongly agree that balancing teaching and ancillary duties significantly affects student
learning. Likewise, the finding that learners’ academic progress improves with fewer non-teaching duties (M = 4.80)
underscores the importance of workload balance in enhancing educational outcomes. These results are consistent with
recent studies showing that excessive administrative and ancillary tasks reduce instructional focus and negatively affect
classroom effectiveness (Department of Education, IDinsight, & Policy Brief Team, 2025; Villamayor et al,, 2025).

Conversely, the lowest-rated statements concern teacher overload (M = 2.75) and burnout (M = 2.77), suggesting that
although these conditions exist, respondents perceive their severity as relatively low. This implies that teachers
compensate for the burden of ancillary services by working longer hours and exerting greater effort, reflecting strong
professional commitment and self-efficacy. Similar findings were reported by Pastoril and Oco (2025), who observed that
teachers assigned to ancillary roles often demonstrate high levels of self-efficacy and adaptability, enabling them to sustain
instructional performance despite additional responsibilities.

Overall, the results reveal that while ancillary services contribute to school coordination and program implementation, they
also challenge teachers’ ability to focus on core instructional tasks. Teachers in small schools perceive a high impact (M =
3.40) of ancillary duties on their work environment, yet they continue to produce high student grades (GA = 88.80). This
implies that teachers absorb the administrative burden in ways that prevent immediate declines in learner achievement,
though not without cost to workload balance. Teachers further affirmed (M = 4.80) that reducing non-teaching duties would
improve learner progress, indicating that the current workload arrangement in small schools is not optimal for maximizing
learner potential.

This perception aligns with DepEd Order No. 002, s. 2024, which mandates the immediate removal of administrative tasks
from teachers to allow them to concentrate on their primary instructional function. The policy is grounded in empirical
evidence showing that administrative overload distracts teachers from teaching and weakens instructional quality
(Department of Education, 2024; Department of Education et al.,, 2025). Thus, the high-impact perception identified in this
study is supported by recent research and national education policy, underscoring the need for a balanced distribution of
teaching and non-teaching responsibilities in small schools.
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No. Statements M Verbal interpretation

1. Ancillary tasks reduce the time I can focus on teaching and 2.16 Low impact
preparation.

2. My ancillary duties affect my classroom management and 2.24 Low impact
student engagement.

3. Students’ academic performance declines when teachers 2.00 Low impact
are overloaded with tasks.

4. Learners’ academic progress improves when teachers are 4.16 High impact
given fewer non-teaching duties

5. Ancillary services offer opportunities to enhance school 2.97 Moderate impact
programs and improve learning outcomes.

6. My ancillary role helps strengthen students' holistic 3.33 Moderate impact
development.

7. Excessive ancillary work contributes to teacher burnout, 2.69 Moderate impact
which in turn affects teaching quality.

8. The balance between teaching and ancillary duties affects 2.49 Low impact
student learning performance.

9. Ancillary roles improve coordination among teachers, 2.88 Moderate impact
indirectly benefiting learners.

10. Overall, ancillary services have a significant impact on 2.69 Moderate impact
learners’ academic achievement.

Overall weighted mean 2,76 Moderate impact

Table 6. Impact on Learners’ Academic Performance in Medium Schools

Table 6 presents a computed weighted mean of 2.76, interpreted as “moderate impact”, indicating that teachers in medium
schools moderately agree that ancillary duties affect their teaching performance and learners' academic achievement. The
highest-rated statement (M = 4.16) shows that respondents strongly agree that learners’ academic progress improves when
teachers are assigned fewer non-teaching duties. This finding emphasizes that teachers believe that reduced ancillary
workloads allow greater instructional focus, leading to better student outcomes. Similar results were reported by
Villamayor et al. (2025), who found that minimizing non-instructional responsibilities enables teachers to allocate more
time to lesson preparation and learner engagement, thereby improving academic performance.

Meanwhile, the lowest-rated statements (M = 2.00-2.24) indicate that teachers perceive ancillary workload and overload
as having low impact on classroom management and student engagement. This suggests that teachers in medium schools
may have developed effective coping strategies or that ancillary tasks are more evenly distributed among staff. This
observation is consistent with findings by Pastoril and Oco (2025), who noted that teachers with manageable ancillary roles
demonstrate adaptability and maintain classroom effectiveness despite additional duties.

Overall, the findings imply that although ancillary services still influence teaching effectiveness, their impact is less
pronounced in medium schools than in small schools. Teachers recognize both the positive contributions of ancillary roles,
such as improved coordination and holistic learner development, and the challenges they present. Recent workload studies
indicate that institutional staffing levels and organizational structure play a crucial role in moderating the effects of ancillary
duties (Department of Education, IDinsight, & Policy Brief Team, 2025).

The data further suggest that medium schools represent a structural “sweet spot.” Unlike small schools, where limited
manpower creates severe workload imbalance, medium schools appear to have sufficient personnel to distribute tasks
more equitably, stabilizing the effects of ancillary duties and keeping their impact on teaching time relatively low (M = 2.16).
This supports recent evidence that schools with moderate staff size achieve better workload equilibrium and instructional
efficiency (Torres et al.,, 2023).

In medium schools, teachers view ancillary services not only as a source of workload but also as opportunities for
professional growth and holistic development (M = 3.33). This shift reflects the transition from role conflict to role
enrichment, where additional responsibilities enhance professional skills rather than hinder performance. Studies on
distributed leadership and teacher role expansion show that involvement in non-teaching functions can strengthen
teachers’ organizational competence, leadership skills, and instructional effectiveness (Salise et al., 2021; Villamayor et al.,
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2025). Thus, when survival pressure is reduced, as in medium schools, ancillary duties are more likely to enhance teachers’
professional capacity rather than detract from instructional quality.

No. Statements M Verbal interpretation

1. Ancillary tasks reduce the time I can focus on teaching 1.47 No impact
and preparation.

2. My ancillary duties affect my classroom management 1.47 No impact
and student engagement.

3. Students’ academic performance declines when teachers 2.23 Low impact
are overloaded with tasks.

4. Learners’ academic progress improves when teachers 2.93 Moderate impact
are given fewer non-teaching duties

5. Ancillary services offer opportunities to enhance school 3.79 High impact
programs and improve learning outcomes.

6. My ancillary role helps strengthen students' holistic 2.75 Moderate impact
development.

7. Excessive ancillary work contributes to teacher burnout, 2.17 Low impact
which in turn impacts the quality of teaching.

8. The balance between teaching and ancillary duties 1.73 No impact
affects student learning performance.

9. Ancillary roles improve coordination among teachers, 2.96 Moderate impact
indirectly benefiting learners.

10. Overall, ancillary services have a significant impact on 2.07 Low impact
learners’ academic achievement.

Overall weighted mean 2.36 Moderate impact

Table 7. Impact on Learners' Academic Performance in Large Schools

Table 7 presents the computed overall weighted mean of 2.36, interpreted as “moderate impact”, indicating that teachers
in large schools generally perceive that ancillary services have a minimal effect on learners’ academic achievement. The
highest-rated statement (M = 3.79) shows that teachers agree that ancillary services provide opportunities to improve
school programs and enhance learning outcomes. This finding suggests that large schools’ superior staffing, support
systems, and administrative structures enable teachers to take on additional duties without significantly disrupting
instruction.

Overall, the results indicate that in large schools, ancillary roles have a limited impact on teaching effectiveness and student
achievement. This may be attributed to adequate staffing, systematic task delegation, and established administrative
structures that reduce teachers’ workload (Villamayor et al., 2025; Torres et al., 2023). In this context, ancillary services
are not perceived as burdens but as enhancements. Meanwhile, the high-impact rating on Item 5 (M = 3.79) suggests that
roles such as event coordinator or club adviser function as mechanisms of distributed leadership, contributing to well-
coordinated programs that support the school's instructional goals (Salise et al.,, 2021).

This interpretation aligns with the observed “outstanding” academic performance (GA = 92.38) of learners in large schools,
demonstrating that ancillary duties, when properly supported, can coexist with high student achievement. Teachers in large
schools appear to leverage ancillary tasks as professional development opportunities, transitioning from role survival in
small schools to role enrichment in larger institutions. Similarly, recent studies emphasize that well-staffed schools with
clear role distribution and support systems enable teachers to manage non-teaching duties without compromising
instructional quality (Pastoril & Oco, 2025; Department of Education, IDinsight, & Policy Brief Team, 2025).

Finally, while DepEd Order No. 002, s. 2024 aims to reduce administrative overload to improve teaching focus, the present
findings suggest that such an intervention is most urgent in small schools, where limited capacity creates significant role
conflict. In contrast, large schools have effectively balanced ancillary responsibilities, mitigating the need for immediate
policy-driven adjustments (Department of Education, 2024). These findings highlight the importance of school context,
staffing, and internal capacity in moderating the impact of ancillary duties on teaching effectiveness and learner outcomes.
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School type M Verbal interpretation
Small Schools 3.40 High impact
Medium Schools 2.76 Moderate impact
Large Schools 2.36 Moderate impact
Grand mean 2.84 Moderate impact

Table 8. Summary of Overall Impact for Each Type of School

Table 8 shows a significant difference among the three groups—small, medium, and large schools—in their weighted mean
perceptions of the impact of ancillary tasks. Teachers in small schools reported the highest perceived impact (M = 3.40),
indicating that ancillary tasks strongly affect teaching performance and learners’ academic outcomes. In these schools,
limited staffing and resources often require teachers to perform multiple ancillary roles simultaneously, creating role
conflict and workload pressures that can interfere with instructional focus (Department of Education, IDinsight, & Policy
Brief Team, 2025; Torres, Santos, & Dizon, 2023). Teachers’ high perceptions of impact in small schools align with studies
that emphasize that excessive ancillary duties in resource-limited settings can constrain instructional time, reduce lesson
preparation opportunities, and increase the risk of occupational stress (Pastoril & Oco, 2025).

Medium schools reported a moderate impact (M = 2.76), suggesting that while ancillary duties still influence teaching and
learning, their effect is less pronounced compared to small schools. Medium-sized schools often have sufficient personnel
to distribute ancillary tasks more effectively, reducing role conflict and allowing teachers to focus more on instructional
activities (Villamayor et al., 2025). Research on medium-sized schools has shown that adequate staffing and task delegation
can transform ancillary roles from burdensome obligations into opportunities for skill development and professional
growth, reflecting the concept of role enrichment in role theory (Salise et al.,, 2021).

Large schools, on the other hand, exhibit the lowest perceived impact of ancillary duties (M = 2.36). In these settings,
teachers typically operate within well-established administrative structures, benefit from role specialization, and have
access to support personnel. These conditions allow teachers to perform ancillary functions without significant disruption
to instructional quality, effectively transforming ancillary duties into enhancements rather than burdens (Villamayor et al.,
2025; Department of Education, 2024). This finding corroborates evidence that distributed leadership and supportive
school environments in larger institutions help teachers integrate non-teaching responsibilities while maintaining high
student achievement (Salise et al., 2021).

Overall, the observed gradient in weighted means—from high impact in small schools, moderate in medium, to low in large
schools—highlights the importance of school context, staffing capacity, and institutional support in moderating the effects
of ancillary services on teaching effectiveness and learner outcomes. This trend underscores the need for policy
interventions, such as DepEd Order No. 002, s. 2024, to prioritize workload alleviation in small schools while recognizing
that medium and large schools may already have internal mechanisms to mitigate the impact of ancillary duties
(Department of Education, 2024; Department of Education et al., 2025).

Source of F- F Decision Remarks
- ALY daf MS Critical . .
variation Computed interpretation
(0.05)

Between 5.504 2 2.752 18.35 3.35 Reject Ho High impact
Groups Significant
With 4.050 27 0.150
Groups
Total 9.554 29

Table 9. One-Way ANOVA on the Impact of Ancillary Tasks Among Small, Medium, and Large Schools

Table 9 shows that the computed F-value of 18.35 exceeds the critical F-value (0.05, 2, 27) = 3.35, indicating that the
differences in teachers' mean responses across the three school groups—small, medium, and large—are statistically
significant. This demonstrates that the perceived impact of ancillary tasks varies significantly by school size. Teachers in
small schools (M = 3.40) rated ancillary tasks as having a high impact, suggesting that additional duties substantially affect
instructional focus, classroom management, and student performance. Medium schools reported a moderate impact (M =
2.76), indicating that ancillary duties affect teaching performance and learner outcomes, though less severely than in small
schools. Meanwhile, large schools perceived a low impact (M = 2.36), suggesting that larger staffing and support systems
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enable better distribution or delegation of ancillary responsibilities (Department of Education, IDinsight, & Policy Brief
Team, 2025; Villamayor et al.,, 2025).

The observed trend of higher perceived impact in small schools aligns with studies indicating that limited staffing and heavy
non-teaching responsibilities create role conflict, workload stress, and diminished instructional focus (Pastoril & Oco, 2025;
Torres, et al.,, 2023). Medium-sized schools, with moderate staffing levels, tend to experience role enrichment, in which
ancillary tasks provide professional growth opportunities without substantially undermining teaching effectiveness (Salise
et al, 2021). In large schools, the low perceived impact reflects adequate manpower, task specialization, and distributed
leadership, which mitigate the effects of ancillary duties on both teaching and learners’ academic outcomes (Villamayor et
al, 2025).

The results confirm that school size is a key moderating factor in the relationship between ancillary service responsibilities
and academic performance. This has implications for education policy, such as DepEd Order No. 002, s. 2024, which
recommends reducing administrative burdens for teachers. Based on the present findings, such interventions are most
critical in small schools, where ancillary tasks have the greatest impact, while medium and large schools may already
possess internal mechanisms to balance teaching and non-teaching responsibilities effectively (Department of Education,
2024; Department of Education et al., 2025).

School size Average ancillary Average learners’ Computed impact Interpretation
service score grade score
Small 3.40 88.80 3.02 High impact
Medium 2.76 89.40 2.47 Moderate impact
Large 2.36 92.38 2.18 Moderate impact

Table 10. Impact Analysis by School

Interpreting the data through the lens of workload burden, Table 12 reveals a clear negative correlation between the level
of ancillary services and learners’ academic performance. Small schools, which reported the highest average ancillary
service score (M = 3.40), representing the heaviest additional workload, also recorded the lowest average learners’ grade
(88.80). In contrast, large schools, with a lower ancillary service score (M = 2.36), achieved the highest average grade
(92.38). This pattern suggests that high ancillary workload in smaller schools may divert teachers’ attention from core
instructional responsibilities, resulting in diminished academic outcomes (Department of Education, IDinsight, & Policy
Brief Team, 2025; Torres et al,, 2023).

The observed trend is consistent with recent empirical studies showing that excessive non-teaching duties in small schools
can reduce instructional focus and increase teacher fatigue, which in turn lowers learner achievement (Pastoril & Oco, 2025;
Villamayor et al,, 2025). Ancillary duties in small schools contribute to extraneous cognitive load, where teachers’ working
memory and attention are divided between instructional and non-instructional tasks, limiting their capacity to maximize
teaching effectiveness and learners’ performance (Salise, et al., 2021). Conversely, medium and large schools with lower
ancillary workloads benefit from better task distribution and role specialization, enabling teachers to allocate more
cognitive resources to lesson planning, instructional delivery, and learner support (Villamayor et al., 2025).

In sum, the findings indicate that ancillary services in small schools, if not balanced with adequate support and staffing, may
negatively affect teaching quality and learners’ academic achievement. These results reinforce the necessity of workload
management policies, such as DepEd Order No. 002, s. 2024, which seeks to reduce administrative burdens on teachers and
optimize instructional outcomes (Department of Education, 2024; Department of Education et al., 2025).

Proposed Intervention Program / Policy Guidelines

The researcher emphasizes the need for a clear action plan or policy guideline on teachers’ ancillary services, as such
frameworks provide a structured approach to understanding how the distribution and management of non-teaching tasks
affect both teachers’ performance and learners’ academic outcomes. In this study, the presence or absence of formal policy
guidelines is a critical factor influencing the results. Studies indicate that structured guidelines for ancillary duties help
minimize role conflict, enhance workload management, and sustain instructional quality (Villamayor et al., 2025; Pastoril
& Oco, 2025).

The implementation of policy guidelines on teachers’ ancillary services plays a crucial role in shaping the quality of
instruction and, consequently, learners' academic performance. Ancillary services are defined as additional responsibilities
assigned to teachers beyond their regular teaching load, including coordinating school programs, managing records, serving
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on committees, and supervising co-curricular activities. Proper policy ensures the fair and equitable distribution of ancillary
duties, maintains a balance between teaching and non-teaching responsibilities in accordance with DepEd standards,
enhances teacher efficiency and morale, and institutionalizes a transparent and systematic approach to assignments (Salise,
etal, 2021; Torres et al,, 2023).

These policy guidelines should be applicable to all teaching and non-teaching personnel assigned to ancillary duties in small,
medium, and large schools within the division. Teachers’ ancillary services are essential to the effective operation of
schools; however, unequal workload distribution can lead to burnout, reduced teaching efficiency, and lower learner
performance (Department of Education, IDinsight, & Policy Brief Team, 2025). A clear policy framework establishes a
systematic, fair, and transparent process for assigning ancillary tasks, ensuring equity, promoting efficiency, and enhancing
accountability. Furthermore, the structured assignment of ancillary roles fosters role enrichment, allowing teachers to
pursue professional development opportunities while maintaining a focus on instructional quality (Villamayor et al., 2025).

In conclusion, instituting clear policy guidelines for teachers’ ancillary services is vital for optimizing teacher performance
and improving learner outcomes. Policies should include criteria for workload distribution, rotational assignment of
ancillary roles, and monitoring mechanisms to ensure compliance and fairness. By doing so, schools can balance
administrative and instructional responsibilities, prevent burnout, and enhance the overall academic environment (Pastoril
& Oco, 2025; Salise et al., 2021)

Conclusion and Implications
Summary

This study assessed the impact of teachers’ ancillary services on learners’ academic performance in small, medium, and
large schools within the Fourth Congressional District of Quezon Province. The district comprises municipalities in the
Tayabas Isthmus and Alabat Island, including Alabat, Atimonan, Calauag, Guinayangan, Gumaca, Lopez, Perez, Plaridel,
Quezon, and Tagkawayan. The study covered 28 schools within small, medium, and large schools where only three
elementary schools were selected in each municipality. The study employed a descriptive-quantitative design, using
frequency, percentage, weighted mean, standard deviation, and one-way ANOVA to analyze data gathered from 537 teacher
respondents.

Summary of Findings

1. Based on the data presented, analyzed, and interpreted, the following findings were obtained.

2. On the status of ancillary services of teachers in terms of identified teacher’s ancillary services, 30 teachers (5.59%) are
assigned to each of the 22 ancillary services. The majority of teachers (59.96%) reported handling 1 to 3 ancillary
services, followed by 34.45% who were assigned 4 to 5. Only a small proportion of teachers (3.74%) managed 6 to 10
ancillary roles, while 1.86% handled more than 10 ancillary functions. On the number of hours rendered in ancillary
services, the highest proportion (207 or 38.55%) reported rendering 2 hours of ancillary service. Meanwhile, 190
teachers (35.38%) spend 3 hours on ancillary services, indicating that over one-third of the respondents are
significantly involved in non-teaching responsibilities. On the other hand, 110 teachers (20.48%) spend only 1 hour,
implying a smaller group with minimal ancillary involvement. Lastly, 30 teachers (5.59%) spend more than 3 hours on
such activities, indicating that only a few are heavily engaged. Lastly, regarding the number of years assigned to ancillary
services, the majority (287, 53.45%) have been assigned to ancillary duties for more than three years. Meanwhile, 175
teachers (32.59%) have been assigned to three-year roles, indicating that a considerable proportion of teachers have
maintained ancillary roles for a sustained period. On the other hand, 53 teachers (9.87%) have served for two years,
and only 22 teachers (4.09%) have been assigned for one year.

3. The academic performance of learners under the teachers with ancillary services showed that the general average grade
of learners is 88.80 in small schools, 89.40 in medium schools, and 92.38 in large schools.

4. The impact of the teachers' ancillary services showed a high impact on the learners’ academic performance in small
schools, as evidenced by the weighted mean of 3.40; moderate impact in medium schools, as evidenced by the weighted
mean of 2.76; and low impact in large schools, as evidenced by the weighted mean of 2.36.

5. The researcher proposes policy guidelines on teachers’ ancillary services to serve as the framework for understanding
how the distribution and management of non-teaching tasks affect both teachers’ performance and learners’ academic
outcomes. In the study, the presence or absence of clear policy guidelines is a critical factor influencing the research
outcomes.
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Conclusions

1. Based on the findings, the following conclusions have been drawn:

2. Teachers across all school sizes handle multiple ancillary assignments, leading to increased workload and divided
attention between teaching and administrative tasks.

3. Ancillary responsibilities have a significant impact on learners’ academic performance, particularly in small schools
where teacher manpower is limited.

4. The degree of impact lessens as school size increases, owing to better task delegation and institutional support
systems.

5. Effective time management, proper workload distribution, and administrative assistance are crucial in ensuring that
ancillary functions do not compromise the quality of instruction and learner achievement.

6. The findings underscore the need for policy intervention from the Department of Education to regulate the number of
ancillary roles assigned to teachers and to recognize these additional functions through workload credits or incentive

Recommendations
In light of the findings and conclusions, the following recommendations are proposed:

1. For School Administrators. It is essential to rationalize the assignment of ancillary services among teachers to prevent
overload, establish clear guidelines that limit the number of ancillary posts each teacher can hold, and provide
administrative support staff to manage clerical and documentation tasks efficiently.

2. For Teachers. It is important to practice efficient time management and prioritization, balance teaching and non-
teaching duties, collaborate with peers through task-sharing and mentoring, and engage in professional development
programs focused on workload management and stress reduction.

3. For the DepEd. It is recommended to review and reinforce existing policies on teacher workload, such as DepEd
Memorandum No. 291, s. 2008, institutionalize service credits, honoraria, or reductions in teaching loads for teachers
handling multiple ancillary roles, and deploy clerical aides or administrative assistants—particularly in small
schools—to help lessen teachers’ non-instructional burdens.

4. For Future Researchers. It is recommended to conduct similar studies using qualitative methods, such as interviews
or focus groups, to gain a deeper understanding of teachers’ experiences, extend the study to secondary schools or
private institutions to compare the impact of ancillary services across different settings, and investigate other factors
influencing academic performance, such as teacher motivation, school leadership, and resource availability, while
employing additional statistical tools, including regression analysis and standard deviation, to effectively measure and
discuss the impact of ancillary services across various school sizes.
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Appendices
Appendix A. Questionnaire
The questionnaire developed for this study is made openly accessible as a supplementary research instrument. It is

deposited in a public scholarly repository associated with this article In addition, a version-controlled copy of the working
sheet, together with accompanying documentation and update history, is hosted in a public GitHub repository.
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