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Abstract. This study aimed to enhance Grade 7 students’ communicative 
use of active and passive voice through Strategic Intervention Materials 
(SIMs). It determined students’ proficiency before and after the 
intervention and examined the significant difference in their performance 
using a one-group pre-test–post-test design with 40 students. Data were 
analyzed using mean, standard deviation, paired-samples t-test, and 
Cohen’s d. The intervention was implemented over a short period with 
structured and guided activities designed to address least-mastered 
competencies. The SIMs provided scaffolded exercises that allowed 
students to practice and apply grammatical concepts in meaningful 
contexts. This approach ensured that learning was both focused and 
learner-centered. The materials also encouraged active participation, 
independent learning, and increased learner confidence during grammar 
activities and classroom discussions. Through contextualized exercises 
and collaborative tasks, students were given opportunities to apply 
grammatical rules in authentic communication situations. Furthermore, 
the intervention promoted engagement by presenting lessons in a 
simplified and interactive manner suited to the learners’ needs and 
proficiency levels. The use of varied activities, examples, and formative 
exercises also helped sustain learners’ interest and improve their 
understanding of grammar concepts. Results showed that students had 
low proficiency before the intervention (M = 16.63) but significantly 
improved after using SIMs (M = 34.68), reaching a “Very Satisfactory” level. 
The difference between pre-test and post-test scores was statistically 
significant (t (39) = 20.79, p = .001), with a very large effect size (d = 3.287), 
indicating a substantial impact of the intervention. The study concludes 
that SIMs are effective in improving grammar mastery and communicative 
competence. It recommends the use of SIMs in English instruction and 
additional support for learners who still experience difficulties.  

 

Introduction 
 
nglish plays a vital role in education, communication, and professional growth, making it an important subject 
in the Philippine curriculum. Through Communicative Language Teaching (CLT), students are encouraged not 
only to learn grammar rules but also to apply them meaningfully in real-life situations (Benati, 2025; Zeng, Xu, 

& Gao, 2024). However, many learners still struggle with active and passive voice, particularly in constructing and applying 
passive forms in writing and speaking tasks (DepEd, 2025; Assunção, da Costa Lay, & Belo, 2020). Although the Department 
of Education promotes learner-centered approaches and Meaningful Communicative Tasks (MCTs), grammar instruction 
in many classrooms remains teacher-centered and focused on memorization rather than communication (Policarpio, 
2019). 
 
To address these challenges, Strategic Intervention Materials (SIMs) have been identified as effective tools for improving 
least-mastered skills through engaging and contextualized activities. SIMs provide structured learning experiences that 
encourage students to apply grammar in meaningful communication. This study aims to develop CLT -based SIMs to 
improve Grade 7 students’ competency in active and passive voice at Mabuhay Integrated School. The study is grounded on 
the need to strengthen learners’ grammar proficiency and communicative competence, especially since pre-test results 
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revealed low mastery in identifying and transforming active and passive sentences. By integrating interactive and 
communicative tasks, this study seeks to fill the gap in existing instructional materials for grammar instruction.  
 
Research Questions 
This study determined to enhance Grade 7 students’ communicative use of passive and active voice through the use of 
strategic intervention material (SIM) during the school year 2025-2026. 
 
Specifically, it sought to answer the following questions:  

1. What is the proficiency level of Grade 7 students before the use of strategic intervention materials (SIM)? 
2. What is the proficiency level of the Grade 7 students after the use of strategic intervention materials (SIM)? 
3. Is there a significant difference in the proficiency level of Grade 7 students before and after the use of strategic 

intervention materials (SIM)? 
 
Assumptions of the Study 

 
This study assumed that the Grade 7 students honestly answered the pre-test and post-test assessments and actively 
participated in the activities provided in the Strategic Intervention Materials (SIMs). It was also assumed that the SIMs were 
appropriate, effective, and aligned with the learners’ needs in improving their proficiency in active and passive voice. 
Furthermore, the study assumed that any improvement in students’ performance was influenced by the use of the SIMs  
 

Methodology 
 
This study utilized a pre-experimental one-group pretest–posttest design to determine the effectiveness of Strategic 
Intervention Materials (SIMs) in improving Grade 7 students’ mastery of active and passive voice. The study was conducted 
at Mabuhay Integrated School among 40 Grade 7 students selected through purposive sampling based on their low 
proficiency in the target competency. The research instruments included a 40-item pretest and posttest, validated by four 
English teachers and language experts, with a reliability coefficient of 0.83 using Cronbach’s Alpha. The intervention 
consisted of four SIMs covering subject–verb–object structure, pronouns, transitive and intransitive verbs, and active and 
passive voice. The SIMs were developed using Backward Design and Communicative Language Teaching (CLT) principles.  
 
The study followed a one-week modular intervention conducted during summer vacation. Students took a pretest before 
the intervention and a posttest after completing the SIM activities. Data were analyzed using frequency counts, percentages, 
mean scores, and paired-samples t-test to determine significant differences between pretest and posttest results. Ethical 
standards such as informed consent, confidentiality, and voluntary participation were strictly observed throughout the 
study. 
 
 
 
 
 
 
 
 
 
 
 
 
                                                                                                 
 
 
 
 
 
 
 
 
 
 

Figure No. 1. Backward Design Model 
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This framework highlights the integration of Backward Design and Communicative Language Teaching (CLT) in developing 
Strategic Intervention Materials (SIMs) to improve Grade 7 students’ mastery of active and passive voice. Backward Design 
ensured alignment among learning objectives, assessments, and activities, while CLT emphasized meaningful and 
communicative use of grammar. 
 
The study was also supported by Vygotsky’s Zone of Proximal Development, Piaget’s Cognitive Development Theory, and 
Sweller’s Cognitive Load Theory. These theories guided the SIMs in providing scaffolded, learner-centered, and organized 
activities that helped students gradually master active and passive voice through meaningful learning experiences.  
 

Results and Discussion 
 
This part presents the analysis and interpretation of the data gathered on the effectiveness of Strategic Intervention 
Materials (SIMs) in improving Grade 7 students’ communicative use of active and passive voice. The results include the 
students’ proficiency levels before and after the intervention, as well as the significant difference between the pre-test and 
post-test scores. 

 
 

Proficiency Level Frequency Percentage 

Outstanding 0 0% 

Very Satisfactory 0 0% 

Satisfactory 0 0% 

Fairly Satisfactory 2 5% 

Did Not Meet Expectations 38 95% 

Mean = 16.63 | SD = 6.09 | Interpretation: Did Not Meet Expectations 

  
 Table 1. Pretest Level of Proficiency 

 
The pre-test results revealed that most Grade 7 students had low proficiency in active and passive voice before the intervention. 
Majority of the learners (95%) did not meet expectations, indicating difficulty in identifying and constructing sentences usi ng 
the target grammar structures. 
 

Competency Area Mean % Interpretation Rank 

Subject–Object Pronoun 62.5% Did Not Meet Expectations 1 

Subject–Verb–Object 55% Did Not Meet Expectations 2 

Transitive & Intransitive Verb 47.25% Did Not Meet Expectations 3 

Active & Passive Voice 37.5% Did Not Meet Expectations 4 

 
Table 2. Pretest Level of Proficiency Per Competency 

 
The results showed that students performed lowest in Active and Passive Voice, indicating that learners struggled most with 
sentence transformation and grammatical application. This finding justified the development of Strategic Intervention 
Materials (SIMs) to address these learning gaps.  
 
Development of Strategic Intervention Materials (SIMs) 
The SIMs were developed using the Backward Design framework and Communicative Language Teaching (CLT). Four SIMs 
were created covering: 

1. Subject–Verb–Object Structure  
2. Subject–Object Pronouns  
3. Transitive and Intransitive Verbs  
4. Active and Passive Voice  

 
Each SIM contained guide cards, activity cards, assessment cards, enrichment cards, and reference cards to provide scaffolded  
and learner-centered instruction. 
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Proficiency Level Frequency Percentage 

Outstanding 20 50% 

Very Satisfactory 7 17.5% 

Satisfactory 5 12.5% 

Fairly Satisfactory 2 5% 

Did Not Meet Expectations 6 15% 

Mean = 34.68 | SD = 3.39 | Interpretation: Very Satisfactory  
                                                  

Table 3 Post-Test Level of Proficiency 

 
The post-test results showed a significant improvement in students’ proficiency after the implementation of the SIMs. Most 
learners achieved Outstanding and Very Satisfactory levels, indicating improved mastery of active and passive voice.  
 

Competency Area Mean % Interpretation Rank 

Subject–Object Pronoun 93% Outstanding 1 

Subject–Verb–Object 87.5% Very Satisfactory 2 

Active & Passive Voice 80.5% Very Satisfactory 3 

Transitive & Intransitive Verb 78% Fairly Satisfactory 4 

 
Table 4 Post-Test Performance by Competency 

 
The post-test results revealed improvement across all competency areas. Subject–Object Pronoun obtained the highest 
performance, while Active and Passive Voice also improved significantly from the lowest pre-test score to a Very Satisfactory 
level. 
 

Test Mean  SD Interpretation 

Pre-Test 16.63  6.09 Did Not Meet Expectations 

Post-Test 34.68  3.39 Very Satisfactory 

 
Table 5 Summary of Pre-Test and Post-Test Results 

 
The findings showed a remarkable increase in students’ performance after the use of SIMs. The improvement in mean scores 
indicates that the intervention effectively enhanced learners’ grammar competence and communicative use of active and 
passive voice. 
 

Competency Area Pre-Test % Post-Test % Gain 

Subject–Verb–Object 55% 87.5% +32.5 

Subject–Object Pronoun 62.5% 93% +30.5 

Transitive & Intransitive Verb 47.25% 78% +30.75 

Active & Passive Voice 37.5% 80.5% +43 

. 
Table 6 Pre-Test and Post-Test Competency Improvement 

 
Active and Passive Voice showed the highest improvement with a 43% increase, indicating that the SIMs effectively addressed 
students’ least-mastered competency. 
 

Group Mean SD t-value p-value Interpretation 

Pre-Test 16.63 6.09 20.79 .001 Significant 

Post-Test 34.68 3.39 
   

Cohen’s d = 3.287 

  
Table 7 Test of Significant Difference Between Pre-Test and Post-Test 
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The results revealed a statistically significant difference between the pre-test and post-test scores. Since the p-value (.001) is 
lower than the 0.05 level of significance, the null hypothesis was rejected. This indicates that the Strategic Intervention 
Materials (SIMs) significantly improved the students’ proficiency in active and passive voice.  
 
The study found that Grade 7 students initially had very low proficiency in active and passive voice, with most learners 
(95%) falling under “Did Not Meet Expectations” and a low mean score of 16.63. Competency-level results confirmed that 
all grammar areas were below mastery, with active and passive voice as the weakest skill.  
 
After the implementation of Strategic Intervention Materials (SIMs), students’ performance significantly improved. The 
post-test results showed a rise in the mean score to 34.68, with 50% of students reaching the “Outstanding” level and the 
overall proficiency classified as “Very Satisfactory.” All competency areas improved, with active and passive voice showing 
the highest gain. Statistical analysis confirmed a significant difference between pre-test and post-test scores (t = 20.79, p = 
.001), with a very large effect size (Cohen’s d = 3.287), indicating that the improvement was not due to chance.  
 
Overall, the findings suggest that SIMs are highly effective in improving students’ mastery of active and passive voice by 
providing structured, scaffolded, and communicative grammar instruction aligned with Backward Design and CLT 
principles. 
 

Conclusion and Recommendations 
 
It can be concluded that before the implementation of Strategic Intervention Materials (SIMs), Grade 7 students 
demonstrated very low proficiency in the communicative use of active and passive voice, reflecting weak foundational 
grammar knowledge and difficulty in application. After the intervention, there was a significant improvement in students’ 
performance, indicating that SIMs were effective in enhancing their grammatical competence. Furthermore, the statistically 
significant difference between the pre-test and post-test results confirms that the improvement was not due to chance but 
was directly attributed to the use of SIMs. 
 
In light of these findings, teachers are encouraged to integrate SIMs in grammar instruction, particularly in teaching active  
and passive voice, to address learners’ difficulties and improve understanding and application of grammar concepts. 
Curriculum developers may consider adopting SIM-based and communicative approaches to make grammar instruction 
more contextualized, engaging, and aligned with learners’ needs. Likewise, school administrators and stakeholders are 
encouraged to support the development and implementation of SIMs by providing training, resources, and professional 
development opportunities to strengthen teachers’ capacity for effective and learner-centered grammar instruction. 
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