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Abstract. Teachers can assess how effective their instruction is by linking 
students' achievement to specific learning objectives. Student learning 
assessment is critical because it informs instructors and students about 
how effectively students are meeting course learning objectives. 
Instructors can utilize assessment to develop criteria for assessing student 
understanding and competency in course learning objectives. Before 
creating individual units and lessons, instructors and curriculum planners 
are encouraged to "think like an assessor." A skills evaluation evaluates a 
person's ability to perform a specific skill or combination of talents. Skills 
evaluations can be conducted in person or online and might take the form 
of a simulation, test, questionnaire, or observation. The objective of this 
study was to construct a summary of students' written, oral, and practical 
performance in the Food and Beverage Operations subject. In this study, 
the correlations of these three skills of students were also tested. The 
descriptive-correlational research approach was utilized to evaluate the 
link between student performance assessment of written, oral, and 
laboratory skills. According to the findings, students have learned about 
the theories and methods of food service operations. Students' oral 
communication and practical abilities, on the other hand, indicate that they 
are functioning well in both areas.  Students' performance in written 
communication is not related to their performance in oral communication, 
whereas oral communication is highly related to their performance in 
laboratory activities. The study's recommendations are strengthening 
students' oral communication skills through class recitations that 
integrate common phraseologies and conversations in foodservice 
operations and reinforcing laboratory activities through actual restaurant 
service operations.  

 

Introduction 
 
ssessment refers to the various methods and instruments educators use to test, measure, and document 
students' academic preparedness, learning progress, skill acquisition, and educational requirements (Goss, 
2022). It is the systematic gathering and analysis of data to improve student learning. An assessment of learning 

is a summative measure of what a student has learned after instruction, such as a unit test, mid-year exam, or final exam 
(Mumford & Newcomer, 2019). 
 
Students' performance is connected to specific learning objectives, allowing teachers to evaluate the effectiveness of their 
instruction (Goss, 2022). As a result, instructors can use their pedagogy to institutionalize excellent teaching choices while 
revising ineffective ones. Assessment of student learning is crucial because it gives instructors and students relevant 
information about how well students are meeting course learning objectives (Montebon and Bachanicha, 2018). 
 
Instructors can use assessment to define the metrics for measuring student comprehension and competency in course 
learning objectives. It gives the proof needed to prove that significant learning has occurred in the classroom. Assessment 
encourages teachers and curriculum planners to think like an assessor' before planning specific units and lessons. 
Therefore, consider upfront how they will decide if students have gained the desired understanding (Deniega et al., 2026). 
 

A 
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Two types of student evaluation are most frequently explored in teaching and learning scholarship (Divan et al., 2017). The 
first is a summative assessment, which occurs after a term of study. Its main goal is to develop a metric that "sums up" pupil 
learning. Summative assessment is all-encompassing and primarily concerned with learning outcomes (Sibanda & 
Mathwasa 2020). While summative assessment is frequently helpful in providing information about student achievement 
patterns, it does so without allowing students to reflect on and demonstrate growth in identified areas for improvement 
(Ortiz, 2020). It does not allow instructors to modify teaching strategies during the teaching and learning process. 
Comprehensive final exams and papers are examples of summative evaluation (Lee, 2019). 
 
The second type of assessment, formative assessment, includes evaluating student learning over time. Its main goal is to 
measure students' levels of performance in order to help them learn more effectively during the learning process (Cagasan 
et al., 2020; Bachanicha et al., 2025). Instructors help students "understand their strengths and weaknesses and reflect on 
how they need to improve throughout their remaining studies" by interpreting their performance through formative 
assessment and sharing the results (Asamoah et al., 2022). This type of assessment refers to the assessment behind 
outcomes. "The objective of assessment—mandated or not—is greater student learning," it says, "and progress necessitates 
attention not only to results but also how they occur." Examining the process and conditions that lead to the learning we 
care about is called assessment behind outcomes. Course work—in which students receive feedback that identifies 
strengths, weaknesses, and other things to keep in mind for future assignments—discussions between instructors and 
students, and end-of-unit examinations provide students with an opportunity to identify critical areas for personal growth 
and development (Bucol et al., 2026). 
 
On the other hand, a skills assessment assesses a person's ability to perform a specific skill or set. It is usually a test of skills 
particular to a job or role. In an ideal world, the evaluation records each participant's degree of proficiency for each skill, 
allowing one to see who is new and who has mastered it (Care et al., 2018). Skills evaluations can take the shape of a 
simulation, test, questionnaire, or observation and can be done in person or online (Faith Tricia et al., 2022; Sunshine et al., 
2022). 
 
A skills assessment in this study is a test that evaluates students' abilities concerning a particular skill or group of skills in 
the Fundamentals of Food Service Operations subject. A student is asked to demonstrate what they know concerning a 
given topic, subject, or issue during skills testing, and this is then compared to what they should know based on the 
appropriate guidelines. This study covered written, oral communication, and practical skills. 
 

Methodology 
 
This study, conducted during the academic year 2025–2026, employed a descriptive-correlational research design to 
examine the relationship between students’ performance in written and oral communication and their laboratory skills in 
the subject Fundamentals of Food Service Operations. The study utilized secondary data derived from students’ academic 
grades, which were voluntarily provided by instructors handling the subject. To ensure ethical compliance, only numerical 
grades were collected and analyzed, with no inclusion of students’ names or personally identifiable information, thereby 
maintaining confidentiality and adherence to data privacy standards.  
 
The research was carried out at the University of Cebu Lapu-Lapu and Mandaue Campus, specifically within the College of 
Hospitality and Tourism Management (CHTM). In terms of data procedures, instructors were first asked for their consent 
to use their students’ grades as the primary source of data for the study. Upon obtaining their approval, they were requested 
to submit the grades solely for statistical analysis. The collected data were then encoded and analyzed. Descriptive statistics 
were generated to summarize the data, and the Pearson product-moment correlation coefficient (r) was employed to 
determine the strength and direction of the relationship between students’ cognitive skills (written and oral 
communication) and their practical laboratory skills in the subject. This methodological approach allowed for an objective 
assessment of the association between academic and practical performance among the students. 
 

Results and Discussion 
 
The students' performance in written, oral communication, and practical skills are presented in table 1. The written part 
includes the students' grades in quizzes and major exams combined, while oral communication covers the students' 
performance in oral recitation and their participation in the class discussion. On the other hand, the practical skills cover 
the students' grades in laboratory activities, and the laboratory grade is the summary of all the students' performance in 
different laboratory activities. 
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Skills Evaluated Mean ± Standard 
 Deviation 

Written 1.6 ± 0.77 
Oral Communication 2.0 ± 0.30 
Practical Skills 2.0 ± 0.30 

 
Table I. Summary of Students’ Performance in HM 114 

 
As presented in table 1, the average written skills of the students (M=1.6, STDEV=0.77) are considered very good, 
considering that the highest rating in students' grades based on the standard of this university is 1.0, which is equivalent to 
100 or perfect score/grade. This finding indicates that students have acquired knowledge of the theories and practices of 
foodservice operations. The grade in quizzes is composed of written assessments after each topic, and the major exam is 
the composition of students' written skills. The finding revealed that students excel in this type of assessment. On the other 
hand, both oral communication and the practical skills of students (M=2.0, STDEV=0.30) indicate that students are 
performing well in both skills. 
 
 

Variable B SE t p 95% CI for B 

Intercept 1.901 0.114 16.73 < .001 [1.671, 2.132] 

Written (Quizzes 
and Major Exam) 

0.079 0.063 1.26 .216 [-0.048, 0.207] 

 
Table II. Summary of Regression Analysis for Written Scores (Quizzes and Major Exam)  

 
As presented in table 2, A simple linear regression was conducted to examine whether written scores (quizzes and major 
examinations) significantly predict the dependent variable. The results indicated that the model was not statistically 
significant, F(1, 36) = 1.59, p = .216, explaining only 4.2% of the variance (R² = .042). Furthermore, written scores did not 
significantly predict the outcome variable (β = .079, t = 1.26, p = .216). The confidence interval for the unstandardized 
coefficient included zero [−0.048, 0.207], further indicating a lack of significant effect. Overall, these findings suggest that 
written scores (quizzes and major examinations) are not a significant predictor of the dependent variable in this study. 
 
Overall, students preferred written examinations to oral tests and rated the former higher on some scales. Written tests 
were thought to be more enjoyable, valuable, fair, less anxiety-inducing, and more indicative of students' understanding of 
the English material than oral tests. On the other hand, oral tests were thought to be more engaging than written tests 
(Hazen, 2020). 
 
Students were quizzed on various 'scientific' and 'personal development' themes using both written and oral questions. 
The mean scores gained by students indicated highly significant variations, with superior performance in the oral 
evaluation. There was no evidence that certain groups of students were disadvantaged in the oral tests. These students 
were polled on their feelings regarding the two alternative assessment methods. Many students considered oral exams 
more valuable than written assessments, despite being more frightened in front of the teacher (Fenton, 2025). 
 
The difference in social-evaluative hazard between oral and written tests is most likely why oral examination results are 
more consistent than written presentation outcomes. Oral examinations always contain a social-evaluative threat because 
of the listening and evaluating audience, whereas written tests do not (Strickland et al., 2024). 
 

Variables r R² SE t p 95% CI 
Oral and Practical Skills 1.000 1.000 8.039E-17 — — [1.000, 1.000] 

 
Table III. Summary of Correlation Analysis between Oral and Practical Skills  

 
A correlation analysis was conducted to examine the relationship between oral skills and practical skills. The results 
revealed a perfect positive correlation between the two variables, r = 1.00, indicating a perfect linear relationship. This 
suggests that increases in oral skills are directly associated with proportional increases in practical skills. The coefficient of 
determination (R² = 1.00) indicates that 100% of the variance in one variable is explained by the other. 
 



WRITTEN, ORAL COMMUNICATION AND PRACTICAL SKILLS ASSESSMENTS: A TEST OF STUDENTS' PERFORMANCE  
The International Review of Multidisciplinary Research, Volume 1, Issue 9, 2026 

   

              

     168       
 

© 2026 The International Review of Multidisciplinary Research. This is an open access article distributed under the terms of the 

Creative Commons Attribution 4.0 International License (CC BY 4.0), which permits unrestricted use, distribution, and 

reproduction in any medium, provided the original author and source are credited. 

However, such a perfect correlation is highly unusual in real-world data and may indicate potential issues such as data 
duplication, measurement redundancy, or computational error. Therefore, the results should be interpreted with caution, 
and further verification of the dataset is recommended. 
 
This finding implies that students' performance in oral communication is significantly related to their performance in 
laboratory activities. This finding further implies that communication is equally essential when performing a task. 
Demonstrating skills in food service operations requires good communication skills because, as a food service associate, 
constant communication with the guest is of paramount importance to achieving excellent service. Through 
communication, food service employees can provide and exceed guest expectations. 
 

Conclusion and Recommendations 
 
Conclusion  
 
The findings revealed that students in the Fundamentals of Food Service Operations subject performed well in written 
communication, oral communication, and laboratory activities, indicating that they possess the essential knowledge and 
skills required for effective food service operations. This suggests that the course contributes to the development of 
students' communication and practical competencies necessary for hospitality-related tasks. The study further showed that 
students' performance in written communication was not significantly related to their performance in oral communication, 
indicating that proficiency in one area does not necessarily correspond to proficiency in the other. However, a significant 
relationship was found between oral communication and laboratory performance, suggesting that effective oral 
communication plays an important role in the successful execution of practical activities in food service operations. 
 
Recommendations  
 
To further enhance students' competencies in Fundamentals of Food Service Operations, instructors may strengthen oral 
communication skills by incorporating class recitations and interactive activities that utilize common phraseologies and 
conversations encountered in food service settings. Laboratory activities may also be reinforced through actual or 
simulated restaurant service operations where students assume the role of service providers to gain practical experience. 
Moreover, continuous monitoring of students' oral communication and practical performance is recommended to identify 
areas requiring improvement and to provide appropriate interventions. Such measures may help ensure the consistent 
development of competencies necessary for effective food service operations and future professional practice in the 
hospitality industry. 
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