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Abstract. This study examined the reading skills of Grade 3 learners and 
their relationship with academic performance in English in selected public 
elementary schools in the Bantayan District, Schools Division of Cebu 
Province, during School Year 2026–2027. Specifically, it assessed learners’ 
proficiency in phonemic awareness, phonics, text recognition, vocabulary, 
and comprehension; described the profiles of the teacher and learner 
respondents; and determined whether a significant relationship existed 
between reading skills and academic performance in English. The study 
employed a descriptive-correlational research design involving 100 
respondents, comprising 96 Grade 3 learners, with 24 learners from each 
of four schools, and four teachers from Pooc, Sta. Fe Central, Vito, and 
Baigad Elementary Schools. Data were gathered through a modified survey 
questionnaire and informal interviews. Frequency counts, percentages, 
weighted means, standard deviations, and Pearson’s product-moment 
correlation coefficient were used to analyze the collected data. The 
findings revealed that 70 of the 96 Grade 3 learners (72.92%) 
demonstrated effective foundational reading skills, while the remaining 26 
learners (27.08%) were identified as potentially requiring additional 
reading support, depending on the established assessment criteria. These 
results underscore the importance of sustaining effective reading 
instruction while addressing the needs of learners experiencing difficulties 
in foundational literacy. The study proposes augmented reading skills 
learning activities designed to strengthen learners’ reading proficiency, 
improve comprehension, and support the development of essential 
literacy competencies. The proposed activities may serve as a basis for 
differentiated instruction, targeted reading interventions, and continuous 
monitoring of learner progress. Furthermore, the study emphasizes 
collaboration among teachers, school administrators, and parents in 
creating supportive learning environments that promote reading 
development and improved academic performance in English. 

 

Introduction 
 
ducation is universally recognized as a fundamental priority across societies, and policymakers, educators, and 
institutions continually work to improve its quality and accessibility. At the center of this effort is foundational 
literacy, as the ability to read with understanding serves as a gateway to learning across subject areas (Adams, 

2018). Reading is a complex skill that involves several interconnected components, including phonological awareness 
(Blachman, 2020), phonics and decoding (Hudson et al., 2019), fluency (Rasinski, 2018), vocabulary (Daller et al., 2018), 
and comprehension (Nuttall, 2019; Smith, 2019). The reading process can also be understood through Rosenblatt’s (1969) 
transactional theory, which emphasizes the relationship between the reader and the text in constructing meaning. 
Furthermore, Block (2019) discusses comprehension strategies used by second-language readers, while Snow et al. (2018) 
highlight the influence of the reading environment on comprehension. Research on early literacy is further synthesized in 
Dickinson and Neuman (2019). 
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Reading proficiency is closely associated with academic performance because reading enables learners to understand, 
interpret, and apply information across subject areas. English reading proficiency has been linked with the academic 
performance of lower-primary learners in Ghana (Nyarko et al., 2018), while reading comprehension proficiency has been 
examined in relation to the academic performance of elementary learners in the Philippines (Almoroto et al., 2019). 
Evidence also supports the value of systematic instruction in foundational reading skills. For example, Lane et al. (2025) 
found that a structured program focusing on phonemic awareness and phonics increased early literacy scores by more than 
one standard deviation among kindergarten and Grade 1 learners compared with matched learners receiving regular 
instruction.  
 
Studies of synthetic phonics for struggling young English as a Second Language (ESL) readers (Habak et al., 2019), small-
group decoding interventions (Hudson et al., 2019), and word study programs (Mixon, 2019) likewise emphasize the 
potential value of targeted early reading instruction. In addition, McGlenchy (2021) explored the relationship between 
multiple intelligences and gains in reading comprehension. 
 
Interventions designed to improve reading and academic performance may be implemented within the classroom or 
through supplementary support outside regular instruction. Classroom-based interventions enable teachers to adjust 
instructional approaches, provide individualized feedback, and respond to differences in learners’ abilities and needs. 
Research on individualized literacy instruction indicates that aligning instruction with learners’ assessed reading needs can 
support stronger literacy growth (Connor et al., 2011).  
 
In reading instruction, approaches that have been examined include differentiated instruction (Ocampo, 2018), the Know-
Want-Learned (KWL) strategy (Usman et al., 2018), repeated reading (Samuels, 2019), and songs to strengthen reading 
fluency (Patel & Laud, 2018). Motivation is also an important consideration in reading development. Previous studies have 
explored its role in reading comprehension among distance English as a Foreign Language (EFL) learners (Middleton, 
2018), as well as learners’ reading interests and habits (Reis et al., 2019), self-motivation to read fiction in English (Jingblad 
& Johansson, 2019), and reading for pleasure (Mickulecky & Jeffries, 2018). Furthermore, active learning strategies and 
interactive activities (Ntekane, 2019), mental imagery (Paivio, 2019), and literacy integration across the curriculum 
(Jacobs, 2018) provide additional approaches for engaging learners and supporting reading development. 
 
As digital technologies have become more accessible, teachers have gained additional options for delivering classroom-
based reading interventions. Digital learning tools can combine text, audio, images, animation, immediate feedback, and 
interactive exercises to provide learners with opportunities to practise reading skills. A systematic review by Acquah and 
Katz (2020) found that digital game-based learning can support second-language learning among primary and secondary 
learners, particularly when activities are designed around clear learning objectives, appropriate challenges, feedback, and 
interaction. Similarly, Ongoro and Fanjiang (2024) reviewed digital game-based technologies used for English-language 
learning in preschool and primary education, highlighting the importance of pedagogical design, language content, and 
feedback mechanisms. Nevertheless, gamification should not automatically be considered effective in every context. 
Romero-Rodríguez et al. (2024) found that although gamification in primary education often supports motivation and 
engagement, evidence of its effects on academic achievement remains mixed. 
 
Teachers play a central role in developing learners’ reading proficiency and improving academic performance. Effective 
professional development supports quality teaching by strengthening teachers’ knowledge, instructional practices, and 
capacity to respond to learners’ diverse needs (Cordingley et al., 2019). Teachers also need practical strategies for teaching 
reading in English as a foreign or second language (Hedgcock, 2019; Nuttall, 2019), including approaches to advanced 
reading instruction (Tierney, 2019), narrow reading for vocabulary development (Schmitt & Carter, 2018), and integrated 
language arts instruction (Sanders & Rivers, 2018). Teachers’ communicative competence (Lingan, 2019) and the 
systematic assessment of learners’ performance (Monroe et al., 2019) are equally important in planning effective reading 
instruction. In the Philippine basic education system, the Department of Education’s Results-Based Performance 
Management System (RPMS), aligned with the Philippine Professional Standards for Teachers (PPST), provides a 
framework for monitoring professional practice, identifying development needs, and supporting continuous improvement 
in teaching. When connected to reading instruction, performance monitoring and professional development can help 
teachers use reading assessment results to identify learners’ difficulties, select appropriate intervention strategies, 
differentiate instruction, and monitor progress in phonemic awareness, phonics, text recognition, vocabulary, and 
comprehension. Thus, the RPMS-PPST can support teachers’ professional growth and strengthen their capacity to 
implement evidence-informed reading interventions, ultimately contributing to improved literacy development and 
academic performance in English. 
  
Many studies shed light on learners' reading skills, but this study is relevant because its results serve as an indicator for 
determining reading programs in the identified schools. It examined the reading skills of Grade 3 learners in Bantayan 
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District and their relationship with academic performance in English, as a basis for augmented reading skills learning 
activities. 
 
Specifically, the study sought to: (a) describe the profiles of the teacher and learner respondents; (b) assess learners’ 
reading proficiency in phonemic awareness, phonics, text recognition, vocabulary, and comprehension; (c) determine 
whether a significant relationship exists between learners’ reading skills and their academic performance in English; (d) 
describe the reading challenges and instructional experiences reported through informal interviews; and (e) develop 
augmented reading skills learning activities based on the findings. The study was anchored in the Simple View of Reading 
by Gough and Tunmer (1986), which explains that reading comprehension depends on the interaction between decoding 
and linguistic comprehension. This theory provided the basis for examining the five reading-skill areas and understanding 
how learners’ reading proficiency may be associated with their academic performance in English. Conceptually, the study 
examined learners’ reading skills as the primary variable and academic performance in English as the related outcome 
variable. The findings, together with teachers’ reported challenges and instructional experiences, served as the basis for 
developing augmented reading skills learning activities designed to address identified literacy needs, strengthen 
foundational reading competencies, and support improved learning outcomes among Grade 3 learners in the selected 
public elementary schools in Bantayan District, Schools Division of Cebu Province. 
 

Methodology 
 
Design 
 
This study employed a descriptive-correlational research design to examine the reading skills of Grade 3 learners and 
determine their relationship with academic performance in English in selected public elementary schools in Bantayan 
District, Schools Division of Cebu Province, during School Year 2026–2027. The descriptive component was used to assess 
learners’ proficiency in phonemic awareness, phonics, text recognition, vocabulary, and comprehension, while the 
correlational component determined whether a statistically significant relationship existed between their reading skills 
and academic performance in English. This design was appropriate because it enabled the researcher to describe existing 
conditions and examine relationships among variables without manipulating the learning environment. 
 
The study involved 100 respondents, consisting of 96 Grade 3 learners, with 24 learners selected from each of Pooc, Sta. Fe 
Central, Vito, and Baigad Elementary Schools, and four teachers, with one teacher from each school. The respondents 
provided information relevant to learners’ reading proficiency, academic performance, and classroom reading instruction. 
Data were collected using a modified survey questionnaire and informal interviews. The questionnaire gathered 
information on the identified reading competencies, while the interviews provided supplementary insights into teachers’ 
experiences and challenges in reading instruction. Learners’ academic performance in English was also considered to 
examine its relationship with their reading skills. Data were analyzed using frequency counts and percentages to 
summarize respondent profiles and reading outcomes, weighted means and standard deviations to describe reading 
proficiency, and Pearson’s product-moment correlation coefficient to determine the relationship between reading skills 
and academic performance. The findings served as the basis for developing augmented reading skills learning activities 
responsive to learners’ identified literacy needs. 
 
Environment 
 
This study employed a descriptive-correlational research design to examine the reading skills of Grade 3 learners and 
determine their relationship with academic performance in English in selected public elementary schools in Bantayan 
District, Schools Division of Cebu Province, during School Year 2026–2027. The descriptive component was used to assess 
learners’ proficiency in phonemic awareness, phonics, text recognition, vocabulary, and comprehension, while the 
correlational component determined whether a statistically significant relationship existed between their reading skills 
and academic performance in English. This design was appropriate because it enabled the researcher to describe existing 
conditions and examine relationships among variables without manipulating the learning environment. 
 
The study involved 100 respondents, consisting of 96 Grade 3 learners, with 24 learners selected from each of Pooc, Sta. Fe 
Central, Vito, and Baigad Elementary Schools, and four teachers, with one teacher from each school. The respondents 
provided information relevant to learners’ reading proficiency, academic performance, and classroom reading instruction. 
Data were collected using a modified survey questionnaire and informal interviews. The questionnaire gathered 
information on the identified reading competencies, while the interviews provided supplementary insights into teachers’ 
experiences and challenges in reading instruction. Learners’ academic performance in English was also considered to 
examine its relationship with their reading skills. Data were analyzed using frequency counts and percentages to 
summarize respondent profiles and reading outcomes, weighted means and standard deviations to describe reading 
proficiency, and Pearson’s product-moment correlation coefficient to determine the relationship between reading skills 
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and academic performance. The findings served as the basis for developing augmented reading skills learning activities 
responsive to learners’ identified literacy needs. 
 
Province, during School Year 2026–2027, namely: Pooc Elementary School, Sta. Fe Central Elementary School, Vito 
Elementary School, and Baigad Elementary School. 
 
Santa Fe is a municipality on the southeastern tip of Bantayan Island, Cebu, facing the Visayan Sea. It is the island's main 
tourism hub and primary entry point because the Bantayan Island Airport and ferry port are located there. It was organized 
as an independent municipality in 1911, during the American period’ 
 
The study was conducted in selected public elementary schools in Bantayan District, Schools Division of Cebu Province, 
during School Year 2026–2027, namely Pooc Elementary School, Sta. Fe Central Elementary School, Vito Elementary School, 
and Baigad Elementary School. Santa Fe is a municipality situated in the southeastern part of Bantayan Island, Cebu, facing 
the Visayan Sea. It serves as the principal gateway to Bantayan Island and is recognized as a tourism destination because of 
its white-sand beaches and coastal attractions. The municipality is accessible by ferry from Hagnaya Port in San Remigio, 
Cebu, and serves as an important entry point for visitors to the island (Cebu Provincial Government, n.d.).  
 
Pooc Elementary School. Pooc Elementary School is a public primary school in Barangay Pooc, Santa Fe, Bantayan Island, 
Cebu (School ID 119693), operating under DepEd Region VII. It is located on Tourist Road in an area known for white-sand 
beaches and high tourism traffic, so the school operates in a mix of a tourist economy and a traditional fishing village. 
Learners' families depend mainly on fishing, poultry farming, and tourism services. 
 
Sta. Fe Central Elementary School. Sta. Fe Central Elementary School is a public primary school located on F. Duarte Street 
in Santa Fe, Cebu. 
 
Vito Elementary School. Vito Elementary School is a public school in Barangay Vito (Kangka-ibe), municipality of Bantayan, 
Bantayan Island, Cebu, Philippines. It has been a focal point for community development and rehabilitation programs on 
the island. 
 
Baigad Elementary School. Baigad Elementary School is a small public elementary school in Barangay Baigad, a rural coastal 
barangay on the eastern side of Bantayan Island district II, Cebu, with a population of just over 1,600 whose livelihoods 
center on fishing, agriculture, and local tourism.  
 
Respondents 
 
The respondents consisted of 100 participants from four selected public elementary schools in the DepEd Schools Division 
of Cebu Province, namely Pooc Elementary School, Sta. Fe Central Elementary School, Vito Elementary School, and Baigad 
Elementary School. These included 96 Grade 3 learners, with 24 learners from each school, and four Grade 3 teachers, with 
one teacher from each school. The study employed purposive sampling to select the participating schools and teachers 
based on their relevance to the research objectives, while simple random sampling was used to select the 24 learners from 
each school’s official Grade 3 class list. The learner inclusion criteria were enrollment in Grade 3 at one of the selected 
schools during School Year 2026–2027, availability of the required reading assessment and English academic performance 
records, and parental or guardian consent and learner assent to participate. Teachers were selected based on their current 
assignment to teach Grade 3 in the participating schools, direct involvement in reading instruction, and willingness to 
participate, subject to the required consent procedures. One eligible Grade 3 teacher from each school was included to 
provide information about reading instruction and classroom experiences. This sampling procedure ensured 
representation from all four schools and provided learner and teacher data relevant to examining reading proficiency and 
its relationship with academic performance in English. These sampling procedures and criteria should be retained only if 
they accurately reflect how the respondents were actually selected. 
 
Table 1 shows the distribution of the respondents. 
 

Schools Teachers Learners Total Percentage (%) 
Pooc Elementary School 1 24 25 25.00 
Sta. Fe Central Elementary School 1 24 25 25.00 
Vito Elementary School 1 24 25 25.00 
Baigad Elementary School 1 24 25 25.00 

TOTAL 4 96 100 100.00 
 

Table 1. Distribution of Respondents 
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As reflected in Table 1, all data were gathered at the elementary level from 100 respondents, consisting of four teachers 
(one per school) and 96 learners (24 per school). 
 
Research Instrument 
 
A survey questionnaire consisting of two parts was used to gather the data needed for the study. The instrument was 
adapted from Almoroto et al. (2019) and modified to align with the objectives of the present study and the reading 
competencies of Grade 3 learners, particularly phonemic awareness, phonics, text recognition, vocabulary, and 
comprehension. Permission to adapt the original instrument was sought from the authors, subject to their response and 
applicable copyright requirements. The modifications included revising selected items for clarity, contextualizing the 
content to suit the learners’ grade level, and aligning the questions with the specific reading competencies and variables 
examined in the study. The questionnaire consisted of 20 items divided into two parts. Part I gathered relevant information 
about the respondents, while Part II focused on assessing reading-related competencies and concerns. To establish content 
validity, the modified questionnaire was submitted to qualified experts for evaluation of its relevance, clarity, 
appropriateness, and alignment with the research objectives. Their comments and recommendations were considered in 
refining the instrument. Reliability testing was conducted through a pilot test involving 100 respondents with 
characteristics similar to those of the target participants. The pilot-test data were analyzed using Cronbach’s alpha to 
determine the internal consistency of the questionnaire. The resulting reliability coefficient was used to assess the 
instrument’s consistency and suitability for data collection. 
 
Data Collection Procedure 
 
The data collection process began with securing the necessary permissions from the Schools Division of Cebu Province and 
the school heads of Pooc Elementary School, Sta. Fe Central Elementary School, Vito Elementary School, and Baigad 
Elementary School. After approval was obtained, the researcher coordinated with the Grade 3 teachers to explain the 
purpose of the study, the data collection procedures, and the expected participation of the respondents. Informed consent 
was secured from the participating teachers and the parents or guardians of the learners, while the learners’ willingness to 
participate was also respected through age-appropriate assent procedures. 
 
The researcher then administered the modified survey questionnaire to gather the necessary information about the 
respondents and the identified reading competencies, including phonemic awareness, phonics, text recognition, 
vocabulary, and comprehension. Relevant records of learners’ academic performance in English were collected with proper 
authorization and confidentiality safeguards. Informal interviews with the participating teachers were also conducted to 
gain a deeper understanding of their experiences, instructional practices, and challenges in addressing learners’ reading 
difficulties. 
 
After collecting the completed questionnaires, assessment results, and interview responses, the researcher checked the 
data for completeness, organized and coded the responses, and prepared them for statistical analysis and thematic 
interpretation. Throughout the process, the researcher protected the respondents’ privacy, ensured voluntary 
participation, and used the information solely for the purposes of the study. The results served as the basis for developing 
augmented reading skills learning activities suited to the learners’ identified needs. 
 
Data Analysis 
 
The data gathered from the 96 Grade 3 learners and four teachers were organized, tabulated, and analyzed using 
appropriate statistical methods to answer the research questions. Frequency counts and percentages were used to describe 
the profiles of the respondents and determine the number and proportion of learners who demonstrated effective 
foundational reading skills or required additional support. Weighted means and standard deviations were used to describe 
learners’ reading proficiency in phonemic awareness, phonics, text recognition, vocabulary, and comprehension. These 
statistical measures helped summarize the learners’ performance and identify areas of strength and difficulty that may 
require further instructional attention. 
 
Pearson’s product-moment correlation coefficient was used to determine whether a significant relationship existed 
between learners’ reading skills and their academic performance in English. The analysis examined the direction and 
strength of the relationship between the two variables. Statistical significance was evaluated at the 0.05 level, provided that 
the assumptions for Pearson’s correlation were satisfied. The information gathered through informal interviews was 
examined thematically to identify recurring reading challenges and instructional experiences reported by teachers. These 
qualitative insights were used to complement the quantitative findings and provide a clearer understanding of learners’ 
reading needs. Finally, the combined results served as the basis for developing augmented reading skills learning activities 



THE EFFICACY OF INSTRUCTIONAL TOOL IN READING SKILLS ON FOUNDATIONAL LITERACY 
The International Review of Multidisciplinary Research, Volume 1, Issue 13, 2026 

   

              

     148       
 

© 2026 The International Review of Multidisciplinary Research. This is an open access article distributed under the terms of the 

Creative Commons Attribution 4.0 International License (CC BY 4.0), which permits unrestricted use, distribution, and 

reproduction in any medium, provided the original author and source are credited. 

designed to strengthen foundational literacy, address identified learning difficulties, and support improved academic 
performance in English. 
 

Results and Discussion 
 
Results 
 
The findings of the study provided an overview of the reading skills of Grade 3 learners in selected public elementary 
schools in Bantayan District, Schools Division of Cebu Province, during School Year 2026–2027. Of the 96 Grade 3 learners 
who participated in the study, 70 learners, or 72.92%, were reported to have demonstrated effective foundational reading 
skills. Meanwhile, the remaining 26 learners, representing 27.08%, were identified as potentially needing additional 
reading support, subject to the established assessment criteria. These results suggest that although most learners 
demonstrated reading skills that may support their continued learning, a considerable number still require appropriate 
guidance and instructional assistance. 
 
The assessment focused on five essential reading competencies: phonemic awareness, phonics, text recognition, 
vocabulary, and comprehension. These competencies are important in helping learners recognize sounds, decode words, 
understand vocabulary, and construct meaning from written texts. Examining these areas provides teachers with a clearer 
understanding of learners’ strengths and the skills that may need further development. However, the available summary 
does not provide separate scores for each competency; therefore, specific strengths and weaknesses across the five areas 
cannot yet be conclusively identified. 
 
The study also sought to determine whether learners’ reading skills were significantly related to their academic 
performance in English. However, the Pearson correlation coefficient and corresponding significance value were not 
provided in the available results. Consequently, no conclusion can yet be made regarding the existence or strength of a 
statistically significant relationship between the two variables. 
 
Overall, the findings highlight the importance of providing responsive reading instruction to Grade 3 learners. The proposed 
augmented reading skills learning activities may help teachers deliver targeted interventions, monitor learners’ progress, 
and strengthen foundational literacy. Collaboration among teachers, school administrators, and parents is likewise 
important in creating supportive learning environments that encourage reading development and improved academic 
performance in English. 
 
Discussion 
The findings of this study indicate that foundational reading skills remain an important consideration in understanding the 
learning experiences of Grade 3 learners in selected public elementary schools in the Bantayan District, Cebu. Of the 96 
learners assessed, 70 (72.92%) demonstrated effective foundational reading skills, while 26 (27.08%) may require 
additional reading support based on the assessment criteria used in the study. These results suggest that although most 
learners have developed essential reading abilities, a considerable proportion may still benefit from targeted instruction 
and regular monitoring. The findings reinforce the importance of strengthening phonemic awareness, phonics, text 
recognition, vocabulary, and comprehension to support learners’ overall literacy development. 
 
In relation to the literature cited in the Introduction, the findings may be discussed alongside Nyarko et al. (2018) and 
Almoroto et al. (2019), particularly regarding the role of foundational reading abilities in developing learners’ capacity to 
recognize words and understand written texts. However, the specific conclusions of these studies should be compared with 
the present results only after verifying their reported findings and establishing their direct relevance to the five reading 
domains examined. Furthermore, although the present study investigated the relationship between reading skills and 
academic performance in English, the correlation coefficient and significance value were not provided in the available 
results. Therefore, it is not yet possible to determine whether the relationship was statistically significant or to conclude 
that stronger reading skills were associated with higher English grades. 
 
The findings have practical implications for classroom instruction and school-based literacy programs. Teachers may use 
differentiated reading activities, explicit phonics instruction, vocabulary-building exercises, guided reading, and 
comprehension tasks to address learners’ varying needs. School administrators may support these efforts by providing 
appropriate reading materials, allocating time for intervention, and monitoring learner progress. Parents and guardians 
may also contribute by establishing regular reading routines at home and encouraging children to practice reading in a 
supportive environment. The proposed augmented reading activities may serve as supplementary resources for 
strengthening literacy skills, provided that their effectiveness is evaluated through implementation and subsequent 
assessment. 
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Several limitations should be considered when interpreting the findings. The study involved only 96 learners and four 
teachers from four selected public elementary schools, which limits the extent to which the results can be generalized to 
other schools or districts. The small number of teacher respondents also restricts the breadth of conclusions that can be 
drawn about teachers’ experiences and literacy-support practices. In addition, the descriptive-correlational design can 
identify associations but cannot establish causal relationships. Future studies may include more schools, teachers, and 
learners, use validated reading assessments, and report the correlation coefficient and significance level to provide stronger 
evidence regarding the relationship between reading proficiency and academic performance in English. 
 

Conclusion and Recommendations 
 
Conclusion 
 
This study concludes that foundational reading skills play an important role in the learning development of Grade 3 learners 
in selected public elementary schools in the Bantayan District, Schools Division of Cebu Province, during School Year 2026–
2027. The findings revealed that 70 out of 96 learners, or 72.92%, demonstrated effective foundational reading skills, while 
26 learners, or 27.08%, may need additional support to strengthen their reading abilities. These results show that although 
most learners have developed essential reading skills, some continue to experience difficulties that require appropriate 
attention and guidance. 
 
The study highlights the importance of developing phonemic awareness, phonics, text recognition, vocabulary, and 
comprehension as interconnected components of effective reading. Strengthening these skills can help learners recognize 
words, understand written information, expand their vocabulary, and participate more confidently in classroom activities. 
Teachers therefore need to provide meaningful, engaging, and age-appropriate reading experiences that respond to 
learners’ different abilities and learning needs. 
 
The proposed augmented reading skills learning activities may serve as a practical resource for improving literacy 
instruction and providing additional opportunities for learners to practice and develop their reading proficiency. Their 
effective implementation should be supported by regular assessment, differentiated instruction, and continuous 
monitoring of learner progress. Teachers and school administrators may also work together to ensure that appropriate 
reading materials and intervention strategies are available, while parents can reinforce learning by encouraging regular 
reading practice at home. 
 
Recommendations 
 
Based on the objectives of the study, teachers are encouraged to provide regular, engaging, and differentiated reading 
activities that strengthen phonemic awareness, phonics, text recognition, vocabulary, and comprehension. Learners who 
experience reading difficulties should receive timely and appropriate support based on their identified needs. School 
administrators may support these efforts by providing relevant instructional materials, organizing literacy-focused 
professional development, and encouraging teachers to share effective reading practices. Parents and guardians are 
encouraged to establish regular reading routines at home, provide a supportive learning environment, and communicate 
with teachers about their children’s progress. The proposed augmented reading activities should be developed and 
implemented according to the learners’ assessed needs and evaluated to determine their usefulness in improving reading 
proficiency. Future researchers may conduct similar studies involving additional schools or larger groups of learners to 
gain a broader understanding of foundational literacy and academic performance. They may also examine other factors that 
influence reading development, such as access to reading materials, home learning support, and instructional strategies. 
These recommendations aim to promote a collaborative and learner-centered approach to strengthening foundational 
literacy among Grade 3 learners. 
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